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Children Should be Seen AND Heard

by Professor Imelda Coyne, eDirector
Trinity Research in Childhood Centre,
Trinity College Dublin

| SENAY3 YR
are core values that are supported by all
YSYOSNAR 2F (GKS
Network and which are fundamental to the
research and activities undertaken. So, it is
with pleasure to present this issue of the
ChildSy Q& wSaSIl NOK
Digest on the theme of our
O2yFSNByOS
| SFNReé® LU Aa
and young people have the right to express
their views and opinions on all matters that
affect their livessuch as education, health,
welfare and social care. Although these
papers address a broad and diverse range
2F AaadzsSa
with the core principles dlistening toand
attending to OKA f RNBy Qa
would like thankthe authors for sharing
their research and the Editorial Panel, Dr
Derina Johnson (editor), Dr Leonor
Rodriguez, Dr Grainne McKenna, and Aoife
Dare for their diligence and thoroughness
in reviewing.

2019

Carrying out research with children

It is important thatresearch is carried out
with rather than on children, so that

children are recognised as active
contributors rather than objects of
research. Using creative participatory
techniques can help facilitate and promote
OKAf RNByQa I YR
engagement in research so that they can
share their meanings and experiences of

Ay OKAf RNBSPigeen wese gefiyesimegodiaging withe ¢ |

world. InAlisonStapleton and_ouise
dzZ3KQ&a LI LISNE (KS@& dz
YSGK2Ra (2 SELX2NB OKAf
rule-following so that the nuances around
pliance were revaled. Pliance occurs
when an individual follows a rule to access
arbitrary socially mediated consequences,
such as social approval/ disapproval.

F GG Sy RAy Fariewn & MHUEINGDE B PP 6 S &

asking a child about their rules and learning

I K A fIRIQIBS ERNLCaptyeesgneEs g puyance

potentially lost when quantitative self
report measures are used alone. Similarly,
KarindaTolland and colleagues illustrate

b § G PY NApIking,ifeqvewsy ggiRbined with

RAIAGI OF' YSN} & 3 @S @2

&4/ KAt RNBy PqreRestiygs gnd segealeddiawa complex
grir et U RNER NG AT G RF RUBRRt RAK

physical activity, play and recreational
activities. Drawing upon data in a larger

dlidzRe F20dzaSR 2y OKAf RNJ
play and recreation in their local
neighbourhoods, they describe how

t A

parents on issues surrounding their

LIS NEMErydaw mabils apdthat social aspects

of play were closely intertwined with
OK A f R NBbafdexdeliehc€sS

Using research methods to maximise

OKAf RNByQa 02YLISGSYyOASa
It is important that method and research
Gz22ta NS GFAf2NBR
YR &2dzy3 LIS2 LJX SQa&
particular situations, contexts and cultures
as well as the focus of the research. Thus,
researchers need to work closely with the
children and young people tanfd the most
appropriate means that will help them to
communicate their perspectives. Rachel

G2 A
aid

& 2 dzy Hoare Igparts pn@grpescale aupliapys

study that explores the intr@thnic
immigrant (IEl) friendship experiences of
fifteen eleven to twelve-yearolds with
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non-lrish  heritage in Ireland. Hoare
describes how she used creative focus
groups and journaling t@ain rich insight
into the nuances and complexities of early
adolescent IEI friendships. It is very clear
that expressive arts incorporating fun and
playful elements enabled rich data on

of the GDPR, by bestowing the rigtat

consent exclusively on the holders of
parental authority, denies children of the
right to have their own voices heard in
matters pertaining to the processing of
their personal data online. Donovan
drawing upon research notes that the

FR2f SA0SydaQ AYYA 3N oline postiRgSof K1 M iR EBY QB Y RIS NA 2 y
friendships in lIreland. In their paper, and images by parents with/without the

Deborah Webster and colleagues used  consent of the child, is widespread. This is

focus group methods with young peoplein = {y 26y a WaKFINByGAy3aQ

Northern Ireland to explore the problematic as it exposes children to the
relationship between social media and $2NI R YSRALI aidl3IsS I yR
adolescent subjective wellbeing. They through parents casual sharing photos
found that social media use can impact and personal information about them on
adolescent subjective wellbeing in both  social media. Donovan points out that
positive and negative ways. It has a positive  photographs of children may be altered
impact in terms of connecting the young  and reused without permission, and may
person with friends and increasing positive  be used on illegal websites, including those
mood. Whist the negative impacts include related to child pornography or child
comparing their bodies and lives to  exploitaion. Therefore, the GDPR would
celebrities and their peers, feeling left out, benefit from a more collaborative
and experiencing sleep deprivation. The approach underpinned by Articles 5 and 12
pervasive effect of social media on  of the UNCRC, which would allow children
relationships and body image is an issue to take ownership and responsibility for
that continues to be otoncern, especially online activities, and with the parental role
now that children have phones which being that of a faditator and enabler,
provide unfettered access to social media.  rather than gatekeeper.
On a similar theme of social media use, Listening to seldom heard voices
Sheila Donovan, considers the General In the past. other familv members such as
Data Protection Regulation (GDPR, 2016) ., . past, y .
e . siblings were seldom included, and their
and argues that it fails to addressethight . . .
. : voices and perspectives remained unheard
of the child to be seen and heard regarding .
. and underreported. It is generally
online safety. In a welirgued paper, she . .
. recognised, that fildren frequently
compares the provisions of the GDPR, . .
. : . encounter challenges to being included
aimed at protecting the safety and privacy i . .
. . . . and to having their voices heard,
of the child, with the rights of the child . .
under Articles 5 (The evolving capoitf particularly those children who have been
the child) and Article 12 (Thegri Et&to be Y/ NEAYFtAaSR Ay a20ASb2
g LI LISNJ aKS LRAYGa 2dz2 G

heard) of the UNCRC. Donovan makes the
point that although Recital 38 of the GDPR

voices from the past have never been
heard or have been long forgotten and

represents a strong affirmation of the need

G2 LINPGSOG OKAt RNBy 0L 9955 AL Qamingg papt fve”tﬁg&?@\ S5t &
give us some |nS|ghts Into the attitu
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towards children as well as the lives of
some children, potentially helping us to
hear their untold or forgotten stories. Pope
is currenly engaged in research focusing
on the lives of children in an orphanage in
Limerick, Ireland in the early 1900s. In her
paper, she describes a particularly tragic
event in November 1908, in the Mount St.
Vincent orphanage in Limerick, where 10
girls diedand over 70 became ill due to
food poisoning from beef stew. She
skilfully analyses the details of this tragic
event through the lens of

NEYFSYoNBYyySNDa
illustrate the conditions the children lived
in, the food they had to eat, and thiew
status accorded to children in society at
0KS GAYS® t2LI5Qa LI
importance of historical research so that
lessons may be learned and to ensure that,
while the voices of these children may be
lost, their stories and legacies are not.

On a similar themeAnneMarie McGovern

claims that despite the significant role
children play in influencing family life, their
voices are frequently absent in parenting
research, only becoming visible when
parenting is considered to be failing. In
McGows Ny Qa LJ LISNE akKsS
OKAf RNByQa @2 A 0Sa

communities, with particular emphasis on
Syadz2NAy 3 GKI G
included in parenting research. Children of
parents who had completed Parent Plus

/| KAt RNBY Qan the pa&stwehty Y S

four months were approached for
inclusion. Using an aHsased mosaic
approach (completion of a concentric map
of the important people in their lives),
focus groups were held in with eight
children in their schools. Reflecting
influences primarily at microsystem and
YySazaeadsSy fSgSta

a @ & as Y1as NI XS 2

27

ecological systems theory, all the children
had a network of parents, grandparents,
extended family, school staff, school
friends and pets that they were able to
draw upon for support. Grafparents,

schools and pets played a key role of
constant support in many of these

OKAf RNByQa fAQOSad ¢KAaA
taking an approach which critically

FylrfeasSa GKS Waidl yRINRAE
GKAOK y2NXIffe F20dza 2y

problems, reseatteers can instead uncover
potential family and community strengths,
AgAaGSIFR FN
GASGLIRAYIGDd aOD2@SNYyQa v
point that including children at the start of
the process, a more appropriate parenting

LI dgiarfn® Yauld then Mdleledded thak S

could be tailored to the realities for each
family. When interventions are developed
and designed with the involvement of key
stakeholders i.e., children and families, the
intervention is likely to be more acceptable
and potentially more déctive.

When a child has a chronic condition, the
whole family is affected, yet the
perspectives of siblings are often
neglected. InRegitze Anne Saurbrey Pals

I KR aOdif2f SLINFADZBAEE QS LS LIS NE
pRrshectivey | dlBsbliigsf HrawdB on
findings from awider study which explores

WYa St R2 the dyimitthh@weénpreerk Bed 9 | NB

12 years) with type 1 diabetes and their
families in Denmark. Using creative tools
with families in workshop format, Pals
provides interesting insights into the
relationship between childme with type 1
diabetes and their siblings. They found that
siblings experienced frustration due to the
disruption of diabetes to family life but at
same time, they were very protective and
caring towards their ill sibling.
NEYTFSYoNBYyyYySNDa
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Similarly, Rachel McDonnell May and
colleagues point out that although child
sexual abuse (CSA) is known to have a
significant impact on individuals, limited
research has been conducted on the
impact of the abuse upon siblings.
¢CKSNBEFT2NB = GKSe
experiences of family relationships
following disclosure of CSA. The found that
siblings experienced a range of intense
emotional reactions from shock, anger to
guilt. The disclosure led to strain and/or
closeness in sibling relationships and
challenges with managing familyrdymics.

A unique finding of this study was the
importance for sibling relationships of
open communication about the CSA
experiences.

Often concerns and disclosures in relation
to child protection will be uncovered in the
school environment because outsidéthe
home, this is where children spend a
considerable portion of their time and the
children often form trusting relationships
with teachers and school personnel. Due to
recent changes in legislation in Irelgradl
teachers now have mandatory
respongbilities in reporting child abuse to
the Child and Family Agency. In addition,
SFOK aoOKz22f Qa
appoint a Designated Liaison Person (DLP)
and this person has overall responsibility
for child protection for that school. The
DLP is theesource person and first point

of contact for any member of school staff
who has a child protection concern, and
they are the Ilink person with all
organisations in relation to child protection
matters including the Child and Family
Agency and An Garda Shd@na. In

al NHIF NBG b2KAffe& )} yR
they survey the responsibilities of DLPs and
teachers in reporting and managing child

SEYX PNBR

C2rnR A epelies e

protection concerns in Irish schools. The
5[t Qa NBLR2NISR Ylye
role  such as: paperwork  and
administiation, dealing with the Child and
Family Agency, dealing with parents and
families, lack of training for the role,
WaAdzR : S/ YASyQ|
inspections and the emotional toll and
isolation of the role. Nohilly and Tracey
recommend training for all teachers
including DLPs to overcome the implicit
(e.g. beliefs) and explicit (e.g. knowledge)
barriers to reporting child protection
concerns.

Including children as active participants
and as ceresearchers

Internationally, it is widely recognised that
ch’h f RNByQa @2A0Sa Ydzai
they have a right to have their voices
heard. Furthermore, that children should
not be seen merely as objects of research
but as active participants and as -co
researchers. Using a rigHtased
approach to research Wi children,
Maurice Harmon describes how he used
participatory methodologies (photovoice
and scrapbooking) to meaningfully
capturing the voice of children in research
undy Mogdel .of
articipation in the Claé_sgolgm. Méjlzgs%udy
with children as ceesearchers in the
exploration of religion, beliefs and values
in their lives, Harmon demonstrates how
voice can be articulated in a variety of ways
and how it should not be restricted to the
spoken word. This research illustrates how
imperative it is to use creative
participatory methods to  explore
OKAf RNBYyQa
e e S50} VR B D SeH5e L8
Research in the past has shown that
OKAf RNBYyQa @OASga o6SNB

Ydzf GALIX S YSI y
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relation to child welfare and protectio
Edel Tierney, on behalf of the Child
Research Study Working Group, Tusla Child
and Family Agency makes the point that
children often encounter challenges to
being included in decisions because the
child welfare and protection systems can
be very formabed and bureaucratic.
9y adzNRy 3 OKAf RNByQa
decisions about their care is a right and
ensures that decisions are responsive to
their needs, promotes positive psycho
social development, increases sefiteem
and promotes their sense of agenaytheir
fADPSad LYy ¢ASNYySeQa
children and young people in the child
protection and welfare services were
consulted about the design of a research
s0dRe a2 GKKHd GKS
influenced the study objectives.

On the same theme, in £ | A NB
paper she points out that childremwith
disabilities and/or special educational
needs (SEN) voices were commonly
associated  with  social  exclusion,
marginalisation and segregation. Although
there have been efforts to ddress this
shortfall on both national and international
levels in recent yeargjue to arange of
competing demands placed on schools and
education staff, the voice of the child with
disabilities and/or special educational
needs may not be included in thedividual
education planning (IEP) process. Drawing
upon an Empowerment Process Model,
Griffinillustrates how a dual focus on pupil
rights and empowerment may lead to
increased inclusion of the child in the IEP
process, in decisions that affect him/her
leading to independencdevelopment,
emotional weltbeing and lifelong skill

development.
Why OS dzl2y I+ (GAYS

8

YR KIF LILAT &

In the final paper of this issue, Catherine

Gilliland transports us back in time as she
illustrates the joy and fun of storytelling for

children and how stories can help unlock

OKAf RNByQa AYlF3IAYylLGAZ2Y X
a lifetime of adventure and magic.h&

reminds us that stories are as essential as

food for children. | was entranced to read

howlslte NiBate® 4 Wiiblei e\g sfory atiouyt

where the little mouse came from before

he ended up as a main character in the Julia
52yl fRaz2yQa adtz2N®R  WYeKS
central message is that we all need to

unlock children's imaginations, to
edicdui8geRheiravaice ardl dudkie Asyntdly K 2 &
OKAf RNBY |a LlaairotsS al
to velcrostories to their hearts and minds;

to show them the world.

1 REA RRESY 3 r Ydenisa
0KSANI 26y tAGBSaQ

LIS 2 LJ
YR &

D Nded&d fio\ fyidovéays to work with them to

help cediscover their unique insights. It is

important that we celebrate, share and

learn from each other about what we are

doing well in terms of engagement and

inclusion of children and young people, as

well as consider how we may continue to
2PSNI 2212 F2NBSG 2N A3Ty:
¢ and how we can address this.

SGSNI I FGSND
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Just ask! Importance of Qualitative
Explorationsof KA f RNBY Q&
Following

[Summary article]

Alison Stapleton and Louise McHugh,
University College Dublin
Correspondences to:
alison.stapleton@ucdconnect.ie

¢CKA& | NGAOEtS S EfolbvanyS &
behaviour, as part of an ongoing study
underway in the Contextual Behavioural

Science lab at University College Dublin. It
builds a critical case regarding the most
suitable methodologies to approach this topic,
emphasising the need to meaningfully capture
OKAf RNByQa @2 A Odarowny R
rule-following behaviours, with particular

reference to the suitability of qualitative

research methods. This will contribute

to/inform research in the field and improve the

level of understanding that is currently

I gL At of$S 2F
behaviour.

Rulefollowing affords us many adaptive
advantages. For example, rules allow us to
respond to abstract consequences and profit
AYRANBOUT &
Hughes, & Barneklolmes, 2014). However,
rule-following can oerwhelm learning from
direct experience which can render us
insensitive  to  shifting  environmental
contingencies (Torneke, Luciano, & Valdivia
Salas, 2008). Simply put, when we rigidly follow
rules, we may fail to notice when they are no
longer working fous.

One pattern of ruldfollowing that precipitates
this contingency insensitivity when it
dominates our behaviour is pliance. Pliance
occurs when an individual follows a rule to
access arbitrary socially mediated
consequences, such as social approval/

9

w9 {(%isg)qrowl(Tprneke et al., 2008). For

EFYLX S AT I LI NByd GStf
room¢gAiQa | LIAIaGeéds FyR (K:
NE2Y az2fSfte (G2 NBOSAGS (KS

the child is adhering to a ply.
w éz{J S

Although pliance is useful in some coxi®
(e.g. following school rules), problems arise
6KSYy Al 0S5 di22¥S ad 20daNs Ngy/3 21 O N.
contexts, i.e. when it is generalised. With
generalised pliance, the only consequences
that matter are those controlled by others
(Torneke et al., 2008). Coregeently, part of
our experience gets blocked, leading to a
restoted ﬁm@?l@ged fPptRciswith other
potentially reinforcing consequences (Salazar,
Ruiz, Flérez, & Suéaralcén, 2018).
Essentially, overreliance oarbitrary social
consequences can blind us to theatural
consequences of our behaviour, meaning we
are more likely to maintain ruollowing even

& Alts g 3n0 NgBaES ﬁgﬁig@i\gp gand despite
hindrances it may cause. Given these
associated problems, recognizing when a child
is displaying generalised pliance (and the
extent to which it causes them problems) is
important.

folloiihg R NBry @hs of N&ldsshg generalised pliance,

recently Ruiz, Suardzalcon, Barber&Rubio,
and Flérez (2018) developed a quantitative
seltreport measure of gemalised pliance.
This measure has since been adapted for use

TNEBY 2iKSNg Whsldes ed gdelgssepts Salgar gkak ¥ 7 S

2018) and employed in the Irish context
(Stapleton & McHugh, 2020).

However, while this quantitative seléport
measure is undoubtedly useful (patlarly in
clinical contexts), it may not always effectively
identify generalised pliance (see Waldeck,
Pancani, & Tyndall, 2019 for further
discussion). To illustrate this point, take item
seven of the eighitem quantitative selreport
measure; "It isvery important for me that
others have a good impression of me" (see
Salazar et al. (2018) for the full questionnaire).
LF I+ OKAfR NBaLRyRa
item, then they are not necessarily reporting

G FNBIJ
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generalised pliance. For example, the child linguistic cues that are indicative of pliance and
could have a learning history where they  the existing selfeport measure (i.e., the
previously experienced positive treatment Genealised Pliance QuestionnaigeChildren).
when others had a good impression of them,  Simply asking a child about their rules and
f SFRAY3 (KS OKAfR (2 Readng Sistaiids lcan captufe sé@me Kob tNéi
a good impression of me, then | am treated nuance potentially lost to quantitative self
1AYRf &8¢ d ¢KSNB RRNBDSs A Y refok méasules/ adoiel I§/r€s&akchers want to

tracking the norarbitrary consequence of better determine whether a child idisplaying
positive treatment arising from good generalised pliance and determine the quality
impressions (learned via direct experience), of our current measures, then listening and
rather than adhering to a ply. including children in the process is vital.

This nuance is lost when the quantitative self References

report measure of generalised plianceuised Kissi, A, Hughes, S., Mertens, G., Bamimes,
in isolation and could be revealed via D., De Houwer, J, & Crombez, G. (2017)

KT

jdzl € AGE GABS SELX 2NI A 26i@maic/ Kkl I%ﬁ\l.ﬁyngéa tracking, ! Emfy)\ y 3

histories, interpretation of scale items, and  augmentingBehavior Modification41(5), 683707.
derived seHrules can impact on the accuracy https://doi.org/10.1177/0145445517693811
of this selfreport measure. Nuances are likely

lost when Fhe qugntltatl.veself—repo.rt mez.nlsure . (2014) The darside of rule governed behavior: An
of generalised pliance is used in isolation, as is experimental analysis of proématic rulefollowing
the case with the use of any other quantitative i, an adolescent population with depressive
measure in isolation. Using quantitative Likert  symptomatology. Behavior Modification, 3@),
scales in isolation may provide a limited  587-613.

understanding of the phenomenon under https://doi.org/10.1177/0145445514521630
investigdion.

McAuliffe, D., Hughes, S., & Bardt¢simes, D.

Ruiz, F.J., Suaréalcon, J.C., BarbeRubio, A., &
Recently, Villatte et al. (2015) outlined  Florez, C.L. (2018) Development and tidhi
linguistic cues that are indicative of pliance. For validation of the generalized plla_nce ques_Uonnawe.
example, if an individual states a rule without ;‘;ulrggllng Contextual Behavioral - Scignck2,
specifying the consequence, cannot state a .40 0rg/10.1016/j,jcbs.2018.03.003
consequence when prompted, and/or states a

behavioural cause ra#r than a consequence Salazar, D.M., Ruiz, F.J., Flérez, C.L., & Suarez
when prompted, then pliance is likely Falcon, J.C. (2018) Psychometric propertiethef
occurring (Villatte et al., 2015). This type of General_lzed Pliance  Questionnaitildren.
gualitative investigation could also be applied g‘;eggtl'snii; T;]g;;na; (3)01‘273;;7ychology and
to explore generalised pliance: if this pattern y g PYE(3) '

aSSya (2 R2YAYLFGS |y ASfaRéod MR @zIMEHOuA, LNEDRIS Aible3canNS =

then they are likely displaying generalised correlates of the  Generalized Pliance

pliance. QuestionnairgChildren. Journal of Contextual
Behavioral Science 15, 131:134.

In response to this gap in the literature, and in  https://doi.org/10. 1016/j jcbs.2019.12. 006

fAYS 6A0GK GKS GKSYS a/KAtRNJE &Vlé 20{0

b5 |1 SFNRES ! EAaz2y {0l ]ﬂe‘?N C'arlofﬁz ?Of'\?@‘af§é §)|\IJ

. ht . ) I Y Rulegoverne h and psychologlca
Louise McHugh from University College DUb in problems.International Journal of Psychology and

are currently conductinguplitative interviews Psychological Therap§(2), 141156.
with adolescents to explore generalised

pliance. Via these interviews, the researchers
will determine whether there is a link between

Villatte, M., Villatte, J.L., & Hayes, S.C., (2015)
Mastering the clinical conversation: Language as
intervention.Guilford Publications.

10

D



CRN KAf RNBY Q& cBed 208 CNlibeén SHouldBSSedh AND Heard

Waldeck, D., Pancani, L., & Tyndall, I. (2019) An 9 E LJf 2 NJ y 3 OKAf RNB Yy Q&

examination of the construct validity of the . .
Generalized PlianceQuestionnaire. Journal of play and recreation in local

Contextual Behavioral ~Sciencell, 5054, neighbourhoods using walking
https://doi.org/10.1016/j.jcbs.2018.12.003 interviews
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| KAt RNBYy Q& wS&aSI NOK bSis2N) YR i KS
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Relational Frame Theory perspective. She has child went with the researcheron a child
published over 90 papers on these topics. She  directed walk around their local
is a Fellow of the Association for Gextual neighbourhood. This method encourages
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Thefindingsfrom the walking interviews

In total, five child-led walkinginterviewswere
conducted(girls = 3; boys = 2). The children
were agedbetween11 and 13 yearsold. The
walkinginterviewstook placeduringthe spring
and summer months between July 2014 and
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June2015,in urbanandrural neighbourhoods
in the Republioof Ireland. Thedistancewalked

rangedfrom 2.54to 4.35kilometres,andthe

duration of the walksvariedbetween45to 68

minutes. During the walking interviews
children produceda total of 193 photographs
(females = 145; males = 48), (spring = 78;

summer=115).

The walking interviews produceddata in the
form of interview transcripts, photographs,

GPSnaps,andfield notes.Braunand/ f | NJ $Qa |

(2006) sixphase guide to thematic analysis
was usedon most of the data (exceptfor the

GPXlatawhichwasusedto producea spatial
representationof O K A f RIALESSr@layand

recreation in urban and rural

neighbourhoods)Thematicanalysisdentified,

analysedand reported patterns (themesand

subthemes)within the data.

The interpretation of the data revealedthat

OK A t ReéXsBnalexperienceswithin specific
sites are unique, yet there are similaritiesin

how children utilise these places. The two

dominantthemesto emergefrom the analysis
of the dataare (1)/ KA f RNdpghdestand
interdependentspatial mobility (subthemes:
parental permissionsand restrictions; and,
accompanied mobility: companions and
devices),and (2) / KA f ReNd®uyht@raand
experierces with people and places (sub>

themes: playmatesand play spacesclose to

home;lookingoutward: the built environment
and natural spaces; place feelings and
emotions).Thefinal thematicmapis presented
in Figurel.

Theme 1: / KA f R MBepeRdent and
interdependentspatial mobility

ThemeonepresentsO K A f RexsBeftQemn
their independentand interdependentspatial
mobility. Independentmobility is commonly
definedasthe freedomof childrento travel or
move about neighbourhoodswithout adult
suwpervision (Shaw et al., 2013). Travelling
independentlyusingactive transport, suchas
walking and cycling,is consideredimportant
for OK A f Rhy$cyl@dimentalhealth,as
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Figure 1. Final Thematic Map

well their development as autonomous
individuals(Carveret al., 2008;Garrad, 2009;
Thompson,2009). The children in this study
played an active role in negotiating with
parentson issuessurroundingtheir everyday
mobility. This dominant theme is therefore
considered alongside some of the

interdependencies that O K A f R djabtigl Q &

mobility involves. The subthemes include
parental permissionsand restrictions, and
accompanied mobility, which involved, for
example,the presenceof peersand siblings,
and children carrying smart/mobile phone
deviceswhile awayfrom home.Childrenhad a
deep understanding and awarenessof the
places in their neighbourhood where they
were permitted or restricted, and the
facilitators that their everyday independent
mobility required,asJohn(11)explains:

Whenl ride my bike, | go to the top of
the road and down to the end of the
road numerougimes. Sometimesvhen
L QaWowed,| cycledownto the park. If
L aNowed.

Theme 2: / KA f R NRyuitérs and
experienceswith peopleand places

Themetwo reportson O K A f FRehBuyit€rsi
and experienceswvith the peopleand placesin
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their neighbourhood. Studies show that
children mostly value placeswhere they can
play, meet and spendtime with friends (see
Blundell, 2016; Hayward, 2012). Therefore,
thisthemehighlightsthe socialaspectof play,

which are closelyintertwined with OK A f R N5 ¥

placebasedexperiences/ K A f Ravdute a

placesto play, on their own or with friends,
and prominent peer gathering areasin the
neighbourhoodareidentified. Thesubthemes
include:(1) playmatesandplay spacesloseto
home; (2) looking outward: the built
environment and natural spaces;(3) place
feelingsandemotions.Thisdominantthemeis
strongly linked to the data and revealsrich
insights from the children, as they walk
through, and talk about, the various spaces
andplacesin their neighbourhoods.

KeyMessagedgrom the Findings

The findings presented here describe
OK A t RomEpgcfivéson individual, social
and physical experiences of play and
recreation in local neighbourhoodsand the
wider built environment. Themeone reports
onOK A f mdEPeyiderandinterdependent
spatialmobility. Theanalysisof the datashows
that OK A f ReNd@yylay @nobility involves
parental negotiationsthat permit or restrict
OK A f Riaesiedti Children had a deep
understarding that age,road traffic and other
parental concernssuch as those surrounding
child abductionand strangers,had significant
effects on their mobility. For some, mobility
was possible only when accompanied by
friendsor older siblings.Referringto a private
field (Figure2), wherechildrenspenttime after
school,Orla(11)comments:

My friendsR 2 yg@thiere.| R 2 yirink
their parentslet themor think A (&Q & S X
But L Qalfowed becauseL Qwith my
[older] sisterand her friends, and they
liketo hang out there.
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Figure 2. Private field: & a &iends R 2 yga
0 KSNE¢

Childrenalso usedthe presenceof friends at
specificdestinationsin their negotiationswith
parentsfor greaterindependenceFriendsnot
only provide companionshipin mobility but
also offer parents some reassuranceand a
sense of safety. Children also relied on
smart/mobile phone devicesto develop and
support their spatial mobility. This involved
sending a text messageon arrival at a
destination or  communicating new
arrangements with parents should the
opportunity arise. For instance, Susan(13)
spoke aboutgoinga dzhé (i 2 & with friends
after school,insteadof goingstraighthome:a L
wouldlet me mumknow [viatext message]As
longassheknowswherel | Y &'lchildrenin
this studyvaluedbeingableto keepin contact
with parentsand negotiatewith them in ways
that supporttheir developingmobility. Thekey
message in theme one is that children
frequently seek opportunities for greater
independenceand are acutely aware of the
interdependenciesconcerningtheir everyday
mobility.

Theme two describesO K A f ReNGBuiterst
and experiencesvith the peopleand placesin
their neighbourhood The findings indicate
that the presence of a neighbourhood
playmate may be more important than the
actual physical play space, with children
choosingto stay indoors if a friend was not
availablefor outdoor activities. The type of
play activities children engagein are also
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stronglyinfluencedby the presenceof friends.
Although John (10) acknowledgeshat he is
G y 2tiiat good at & 2 O O SeNdedularly
participatesin socceron the culde-sacstreet
where he livesbecause Y &iends,that live
on the same street as me, alwayswant to
LJX | Ghildrénsharedtheir reasondor valuing
specificplay sites, and for regardingsome as
favourite places.Eoin(11) values the housing
estate communal green where he lives
becauseat wasd llot of ¥ dzt6 be with alarge
number of neighbourhood playmates of
mixedage and gender. This facilitates
competitive gamesof soccer,and traditional
gameslike Rounders,British Bulldog and Tip
the Can,aswell aswater fightsin the summer.
Orla(11l)a t 2 @ SeRlédediree areaon her

friends property becauseit wasd G & ISJO NS (i

and valued for pretend play activities in an
unsuperviseglace.

Theme two also reports on OKA f RNB

encaunters and experiencesas they look

outward ¢ beyond the play spacessituated
closeto home. The findings from this study
indicate that public playgroundsare valuable
places for pre-adolescentshowever this is

dependenton numerousfactors such as the

avdlability of age-appropriateequipment,the

provisionof multi-purposeplay areas,andthe

sizeof the play space.Localrecreation parks
are alsoconsidereda favouredplacebecause
of the social, physical and psychological
benefitsassociatedvith suchspaces.Children
especiallyvalued clusteredseatingstructures
within the park becausethis is where they

could gatherand spendtime with eachother

away from immediate adult surveillance.
Children frequently referred to the natural

environment as they walked through local
neighbourhoods. River systems and the

natural spacessituated alongsideriverbanks
were of particular importance for seeking
refuge and solace from busy lives, and for

swimming (occasionally),catching fish and

spotting a variety of wildlife. Lorna (13),
referringto anature-richandsemihiddenarea
in the localpark (Figure3), remarks:
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We like it herebecauseh (iqQiét and it
feels like & 2 dz@wdgBfrom everyone.
Thisis our placeto come,becausehere
we canjustbeourselves.
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In the wider built environment, Main Street
wasa popularneighbourhooddestinationwith
g housesandfastfood eateriesidentified
asprominentyouth spacesA shoppingcentre
complexwasalsoidentified asan appropriate
place for specific recreational activities (e.g.
hangingout, shoppingor browsing, going to
the cinema).Thiswasespeciallyaluedfor its
convenienceindfor evadingbadweather.

The spaces and places in
neighbourhoals were mostly associatedwith
positive emotions (e.g. feeling happy, having
fun), howeversomealsoexpressednixedand
negativefeelings.Thisincludeddissatisfaction
with the insufficient play spaceavailableor
apprehensionregardingthe volumeof carsand
the traffic  speed in immediate
neighbourhoods.Although John (11) raised

concerngegardingad f 2g@ngadfi SSy I ASNA ¢ =

children generallyfelt safe to participate in
physicabctivity playandrecreationalactivities
in their neighbourhoods,with the presence
and familiarity of other children contributing
toward this feeling of safety. Children also
identified unauthorised placesin their local
community,whichinvokedfeelingsof intrigue
and danger (e.g. & K I dzyanédiapidated
buildings).Suchplaceswere enticing,not only

OKAf RNByQa
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for hangingout but also for the risky play
opportunitiesthey present.

Conclusion

Thisstudy exploredO K A f FRXbEignOeiof
play and recreation in local neighbourhoods
and the wider built environmentusing child-
directed walking interviews. The findings
revealedhow childrenareactivein negotiating
with parents on issues surrounding their
everydaymobility. The presenceof peersand
siblings, and carrying mobile phones while
away from home, are used to develop and
suppat O K A f FnNépendeatmobility. The
researchshowsthat the socialaspectsof play

are closelyintertwined with OK A f RKN®B Y Q &

basedexperiences/ K A f RaMdbinjfelaces
are those where they can play, meet, and
spend time with friends, often away from
immediate adult surveillance.This research
demonstratesthe value of the givingvoiceto
OK A f ReXsBeftResThewalkinginterviews
drew attention
experiencesand offered privileged insights
into their livesand culture. Thereis a complex

to OKAt RN&Bsyrald

interplay of factorsshapingd K A f RHyEcyl Q &

activity play and recreational activities. It is
crucialto understandwhere and how children
play in local neighbourhoodsand the wider
built environmentto inform national policyin
this area, and on the needs and rights of
childrenandyoungpeople.
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Introduction

L CRYrishthat meansRussiarand Irish
at the sametime, and my bestfriend is
Rurishtoo, and sometimeswe speak
Rurish(giggles)andonlywe understand
it andit meansthat g S GaKiRlifferent,
but tK | dwkoave are and L Qp¥oud of
it.

This quotation comes from a creative focus

group (CFG) discussion session, where Anna

(11)* who was born in Ireland to Russian

parents. Hersel02 y a i NUzOG A2y | & WYw
RSAONARLIGAZ2Y 27F aliStalAiy3a v
blending of her Irish and Russian identities and
languages, which incorporates different

aspects of both cultures. Her words suggest

that sharing the negotiation and construction

2T GKAAa ARSYyGAGe 6A0GK KSN
Russian heritage, is amportant aspect of her

identity formation process.

This article reports on a smatale qualitative
study which explores the intrathnic
immigrant (IEIl) friendship experiences of
fifteen eleven to twelveyearolds with non
Irish heritage in Ireland.hE aim of this study
was twafold. Firstly, it sought to gain insights
into the ways in which a small group of early
adolescent children with diverse cultural and
linguistic heritage in the relatively new
migration destination of Ireland, use IEI
friendshps to make sense of and validate their
identity negotiation and enactment
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experiences. Secondly, the study aimed to
demonstrate how the complementary child
centred methods of CFGs and journaling, using
expressive arts psychotherapy practices, can
provide dfferent expressive pathways for the
exploration of early adolescent lived
experiences.

Context

The economic boom of the mitB90s
attracted immigrant workers to Ireland and the
number of nonlrish nationals increased by
143% between 2002 and 2011, transforming
Ireland from a country traditionally associated
with emigration to one of net immigration
(Glynn, Kelly, & MacEinri, 2013). The 2016
census recorded over 200 different
nationalities and showed that almost 24% of
under 18yearolds in Ireland have nehish
nationality or a nodrish mother (CSO, 2016).
The participants in this study form paot this
demographic.

IEI friendships

Studies which have examined the friendship
networks of native and immigrant young
people in host nations, have frequently found
that they have a preference for intethnic
over interethnic friendships ( (Baerveldtax
Duijin, Vermeijj, & Van Hemert, 2004; Syed &
Juan, 2012). Titzmann & Silbereisen, (2009)
identify similarities in cultural background, a
shared mother tongue and common
acculturation issues as explanatory factors.
Nguyen, Wong, & Park, (2015) argheat the
sense of belonging experienced within intra
ethnic friendships can protect against the
negative impact of raceelated difficulties.

Although De Anstiss & Ziaian (2010) document
the importance of close friendship networks
for psychosocial supporamongst refugee
adolescents, they frame them as a barrier to
mental health access, as those seeking support
are more likely to confide in their intrathnic
friends than look for professional help. Intra
ethnic friendships have also been blamed for
prevening integration (Vedder & Phinney,
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2014), which reinforces the importance in the
current study of exploring the under
researched ways in which IEI friendships can
serve valuable identityelated functions,
thereby supporting the construction of a
positivesense of self.

Methodology

CFGs and journaling, incorporating activities
with an evidence base in expressive arts
psychotherapy literature and practice, were
used in the spirit of facilitating a greater depth
of expression through different sensory
pathways. However, it is important to note
that the research was not part of a therapeutic
intervention and the researcher was not
known to the participants in her capacity as a
psychotherapist. Such a dual role would have
been confusing for the participants and
unethical as participants may have felt obliged
to participate and confidentiality / anonymity
may have been compromised.

A purposive sample of three groups of five ron
Irish heritage 11and 12year olds (seven boys
and eight girls) were seffelectedfrom three

primary schools situated in traditionally
working class areas with ethnically diverse
populations in Dublin. Discussion was
facilitated in mixed gender groups given the
high level of participant familiarity. The
different stages of gaining infmed consent

involved the children, the school principal,
Board of Management, class teachers and
parents. Ethical approval was granted by
Trinity College, Dublin. While the research
topic choice was researchégd, each stage

was shaped to varying degrelesg the children.

Creative Focus Groups

CFGs provided a safe familiar peer group
setting (Greene & Hill, 2005) and playful
creative activities helped to minimise anxiety.
After brief introductions, each child was asked
to write down the most important

characteristic of a best friend on a small piece
of paper, which they inserted into a balloon.
They were then encouraged to chase the
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balloons around the room and when the
author rang a bell they had to burst a balloon
and read out the note. This activity opeh up

a broad discussion of friendship experiences
whilst recognising the importance of physical
activity in energising mind, brain and bady
one of the central tenets of creative
therapeutic work with  children and
adolescents (Prendiville & Howard, 201&nV
Der Kolk, 2012).

Participants were then shown how to use chalk
to colour and layer salin a jar. They were

I & 1 S RImagigeYthatdeach coloured layer
represents a different aspect of friendship:
what different aspects can you think of and are
these Ay ¥t dzSYyOSR oe@
parents come from&This was designed to put
the participants at ease by accessing the
regulatory, expressive and social benefits of
being playful with sensory materials (Jennings,
2011). The responses shaped the guiding
qguestions used in the journaling phase, the
impetus for which came from a female
participant who expressed disappointment
that the friendship discussion had to end. Her
suggestion of writing down their thoughts in a
journal was greeted enthusiastically ke
other participants and the researcher
organised to meet them again so that they
could finalise the details.

Journaling: a window into lived experiences

The use of expressive writing to explore and
process feelings, ideas and memories, has long
been bund to cultivate a sense of ownership
and control over seléxpression as well as
providing a safer and more private channel for
disclosing thoughts and feelings (Baraitser,
2014; Bolton, 1999; Freeman & Mathison,
2009; Pennebaker & Evans, 2014). The
researcher facilitated a group meeting of the
participants where they used creative
materials to brainstorm the details of the
journaling task. From this they decided to
make daily entries about their friendship
experiences during a twaeek period. The
reseacher reassured them that the journals
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would not be judged on content, grammar,
spelling or vocabulary and would only be seen
by the researcher, to encourage them to write
freely without worrying about potential
structural issues and to allay any anxiefyat
the material might be seen by their teachers.

Analysis

¢KS RFEGF gla FylfteasSR
(2006) thematic analysis process. Pseudonyms
were used throughout to protect participant
identity. CFG transcripts and journal entries
were read repeatdly for familiarisation with
the complexity and scope of the data. Issues
relevant to the research objectives were

c&%\? W{i;i?\rﬂﬂvgtegcﬁmbﬁed into the
ollowing five key theme re?ated to IEl
friendships according to similarity and
prevalence:

Loyalty and trust

A safe space for the validation of identity
Parental encouragement

Deep relational intensity

Separation, conflict and rupture

= =4 -4 4 9

Results

Participants reported feeling most secure
within their IEI friendships, highlighting an
increased easef communication and a more
profound mutual understanding. This enabled
conversations around potentially sensitive
cultural challenges such as the wearing of the
headscarf:

Soonwe must decidewhether we are
goingto wearthe headscarandwetalk
about that a lot, but | O 2 dzf t&k/t® (i
anyoneelseaboutit cosl O 2 dzf tiesf Q (i
them. (Rania12,F,Algeria).

IEI friendships also provided a safe space and
enabling context in which participants could
explore identity enactments related to both
heritage andlrish reference groups, such as
this exchange transacted through alliances
with national football teams:

dza A
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Once | went with Karolinato watch
Irelandplay Polandat football with my

dad. We took a Polishflag and an Irish

flag andwhenPolandscoredwe got the
Polish flag and went Wg 2 2 2a8® Q2
when Ireland scoredwe took the lIrish

flag andwent Wg 2 2 Z@sv&knew
wefelt Polshandlrishat the sametime.
(Lena12,F,Poland)

[ Syl Qa 02YYSyia
the match may be conceptualised as
metaphor for the identity negotiation process
with both identities being validated within the
safe |EI friendship space:

WeR A Rrgfaflyicare who won, we just
lovedcheeringfor both teamstogether.
It was funny that being with Karolina
mademe braverand wavethe flag and
shoutloads.(Lena,12F,Poland)

Another participant used her journal to evoke
the IEI friendship space as a safe place in which
to experience and positively affirm the
coexistence of their two cultures through
music and film:

Todayme and Saddistenedto Nigerian
hip hopmusicand JayZ. Sometimesve
watch different Nollywood films too
(giggles).L (s@¥dn with justthe two of
us. 1 O 2 dzt datyia@wiith anyoneelse.
(Dayo,12,F,Nigeria)

wlk y Al NB LJ2 NIi SR
affirmation to influence her friendship choices:

My mum likes me being friends with
other Muslim girls, cos we have the
samebeliefsand & K ®xXraniceabout
my Muslim friends. (Rania, 12, F,
Algeria).

The deep relational intensity of IEI fridships
was expressed by the female participants who
were found to engage more readily than the
males in the CFG discussions and were more
open and reflective in the journaling activity:
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L {teué that my best friend has the
samebackgroundas me, and | just feel
that | canonly be properlymyselfwhen
L nith her(Maria, 12, F,Estonia)

Three female participants expressed their
traumatic experiences of friendship rupture
and separation in their journals. Lena devotes
a full page in her journal to writingba2 dzii
ONBIlI 1a FTNASYRA
Bullylngh%p%glsa ?otdéﬁd%gunr?endz ¥
R2 S awar® tb embarrassherselfin
front of the bully, sosheactslike them.
It happenedto me with my bestfriend
Hanna. Two girls were being mean
about my muY Q accent and Hanna
startedjoiningin andthe friendshipwas
broken, eventhough | I Yy yrhufhas
Polishtoo. (Lena,12,F,Poland).

YINREAYI Qa
to Poland illustrates the intensity and visceral
nature of experiencing ik separation:

When your best friend movesback to
Polandandyouonlyseeherthroughthe
Internet, A (ir@adly sad. Although you

still remember all the memories
together, you feel alone and
traumatised. | actually O 2 dzf Rop Q U
shaking because | felt so lonely.
(Karolina,12, F,Poland).

For these female participants, the strong

fp&itde Y 2 (rédafiadabiatensiaiod IEI Fri@ndships appeared

to amplify feelings of loss and loneliness after
friendship rupture and return migration.
Overall, these results demonstrate holfl
friendships provide a safe space, or an
emotional sanctuary, for these young
adolescents, where identities can be safely
experienced, explored, transacted and
enacted in different creative ways.

Discussion

By exploring the constructed meaning
negotiated within the CFGs and the more
personal insights disclosed in the journals, the
researcher gained rich insight into the nuances

NBI OGAz2zy G2

W KI G
FLINGQ Ay L

KSI
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and complexities of early adolescent IEI
friendships within a small sedielected group
of 11-12 year olds in Dublin. The nativaes
demonstrated that the preferred IEI
friendships of the participants were
characterised by deepfiglt loyalty and trust, a
profound sense of safety, and multifaceted
linguistic and cultural mutual understandings,
all of which have a positive impacihahe
validation and integration of multiple identity
affiliations.

The combination of ethnic homophily and the
identity-sensitive developmental stage of early
adolescence appeared to amplify the
relevance of loyalty and trust, echoing the
findings ofKisfalusi (2016), who found higher
levels of trust, closeness and intimacy in intra
ethnic than interethnic friendships amongst
Hungarian Roma adolescents. The opportunity
for peer support and approval afforded by IEI
friendships was particularly valuabl for
children constructing a dual or multiple ethnic
identity given that this identity was likely to
differ from that of their parents, who were
often found to actively encourage IEI
friendships for their children, a phenomenon
also observed by (Kwak, 28)0in his review of
intergenerational immigrant family relations.

The value of providing different expressive
pathways and stimulating the articulation of
multiple voices through child and researcher
led participation (Gallacher & Gallagher, 2008),
must ke highlighted as an important feature of
the study, whilst acknowledging that this was
most conducive to female engagement. The
well-intentioned choice of mixedex CFGs may
also have discouraged male participation. The
findings therefore reveal more abothe lived
friendship experiences of female participants.

In addition to providing rich insights into the
nuances and complexities of early adolescent
IEI friendships, this study also raises numerous
guestions which are worthy of further
investigation mcluding the psychsocial
impact of friendship rupture, the potential of
IEl friendships for enabling conversations
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around sensitive cultural challenges, and the
impact of an implicit friendship loyalty and
trust hierarchy on acculturation processes.

Caoclusion

Overall, these findings identify early
adolescent IEl friendships as supportive
contexts for second generation identity
exploration and validation and have important
implications for all professionals who are
interested in understanding and supping
the needs of young people with diverse
cultural heritage.

*All identifying information was removed from
the transcripts and participants were provided
with a pseudonym

This paper is based on the following article:

I 2F NBX wod 6HAnmpedymydelf OF y 2y
6KSY LQY 6AGK KSNIRY 9 NI @
ethnic immigrant group friendships as a safe

space for identity exploration, negotiation

and validation. Childhood, 26(2), 26220.
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Introduction

in Northern Ireland, participatedin the study.
Ethicalapprovalwasgrantedin advanceof the
study from v dzS S Yrivérsity Belfast and
individual pupil, and parental consent was
securedfrom all participants.Sixfocusgroups
took place,separatedby gender,acrossthree
schools.A total of forty pupils all aged 13,
participated.

The pupils were askeda range of questions
about their social media use and if they
thought it impacts their mood, body image,
selfesteem,lonelinessand sleep. A thematic
analysiswas conducted (Braun and Clarke,

With the ongoing increaseof | R2f S&40S Yo6b&) Bsing Nvivo softwarer a programme

media use (Twenge, Martin and Spitzberg,
2018),socialmediaisnow intertwined with the

daily life of adolescents(Weinstein, 2018).
Indeed, half of all ten-yearolds now have a

smartphone,and 74 per cent of 12-15year

olds are allowedto take their phonesto bed

(Ofcom,2020).Thevolume of researchin this

areahasrecently grown (Malvini Reddenand

Way,2017)andthe questionof whethersocial
mediahasadetrimentalimpactonadolescents
has become controversial (Orben and

Przybylski,2019). While many studies have

found social media use to have a negative
associationwith wellbeing outcomes(Woods
and Scott, 2016; Kelly et al., 2018), other

studies have found that socialmedia use can

havea positiveimpacton subjectivewellbeing
(Kimballand Cohen,2019; Andersoné& Jiang,
2018).Despitethe growth in studies thereisa

need for more qualitative work (Dubickaand

Theodosiou2020),specifical listeningto the

voicesof youngpeoplethemselves.

Thissummarypaperpresentsthe findingsof a
qualitativestudythat soughtto elicit the views
and experiences of adolescentson social
mediauseand subjectivewellbeing.Thestudy
asksthe researchquestion: In what waysdo
young people think that using social media
impactstheir subjectivewellbeing?

Methodology

Three schools, representing three different
types of co-educationalpost-primary schools
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used by qualitative researchersto help
organiseand analysedata. Five main themes
were identified: comparison,connectedness,
positive mood, feeling left out, and sleep
deprivation.

Initial Results
Comparison

The theme of compaison emerged most
frequently acrossall the focus groups. The
pupils talked about how they compared
themselvedo celebritiesandtheir peers.They
said this made them feel unhappywith their

own bodiesand lives. While they recognised
that usersmanipulaed their photographsto

create a perfect image, this did not prevent
them from feelingnegativeaboutthemselves,
a LLTOhdvinga bad skin day then looking on

Instagram makes me feel g 2 NB(Rupil A,

Female,School2). Other studiessuggestthat

anincreasein socialmediausecanleadto an

increasein socialcomparison(Chouand Edge,
2012;Yang2016).

Connectedness

The pupils talked about feeling connectedto
their friends through social media by using
platforms to make new friends or more
commonlyusing socialmediato talk to their
currentfriendsfrom school,a 2 s6cialmedias
like Discordyou canjusttalk to peoplelike lots
of peoplelike twenty peopleat a time for like
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School2). Thisfinding supportsa recent Pew
Reviewsurvey,which found the main benefit
of socialmedia,accordingo teens,wasfeeling
connected to friends (Andersonand Jiang,
2018).

PositiveMood

Pupils talked about how watching funny
videos, and humorous content online
increasedheir positivemood and madethem
smile,laughand feel happy.Thiswas brought
abouteither by scrolling/browsingonlineor by
videossentto them by their friends, & would
like find funny things on Instagramthen it
would make me laugh and then | would feel
0 S (i {PBPNE, Female SchooP).Similarlyjn
a study with adolescents in China,
gratificationsreceivedfrom socialmediawere
found to have a positive influence on
I R2 f Sa @Bod (i (@paolaza, He and
Hartmann,2014).

Feelingleft out

Pupilstalked about how not beingtaggedin a
post madethem feel left out, and the impact
of not being tagged in a photograph was
detrimentalto their selfesteem:

| do feellike it (socialmedia)hasmade
me feel a wee bit more lonely...ifyou

R 2 yg&iaggedinalJA O dzMikdX & 2 dz

get put down by it. (Pupil C, Female,
SchooPR).

This feeling of being left out, or a fear of
missing out, has been associated with
increaseduseof Facebookn a studywith High
School students (Beyens, Frison and
Eggermont2016).

Sleg Deprivation

relatedto poor sleep,anxiety,depressiorand
low seltesteem in adolescents(Woods and
Scott,2016).

Conclusion

Social media is ubiquitous in the lives of

adolescents and will remain so for the

foreseeablefuture. While much researchhas
investigatedtsimpacton subjectivewellbeing,
often the voiceof youngpeopleisignored.As
explainedin the introduction, there is a need
for more adolescentcentred approaches,
whichseekto find out how childrenandyoung
people themseles, as consumersof social
media, think their subjective wellbeing is

impactedby its use. Thisstudy addresseghis

need by exploringthe impact of socialmedia
on subjectivewellbeingfrom the perspective
of adolescentsWhilethe studyisongoing this

summaryreported on the method and early
findingsof the research Sofar, the messages

that socialmedia use can impact adolescent
subjective wellbeing in both positive and

negative ways. It has a positive impacts in

terms of connectingthe young persan with

friends and increasing positive mood.

However, its negative impacts include
comparingtheir bodiesandlivesto celebrities
and their peers, feeling left out, and

experiencingleepdeprivation.
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Introduction

& ¢ Snfiefand | forget, Teach me and |
remember,Involvemeand | f S I (B&hg min
Franklin)

Overthe last30years there hasbeenprogress
in the promotion of the rights of the child, in
particular the right to be heard. Sincethe
adoptionof the United NationsConventionon
the Rights of the Child (UNCRC)1989
considerablesffort hasbeenmadeat all levels
to develop legislation, policies and
methodologiesto implement Article 12: the
right of everychildto freelyexpressheir views
in matters pertaining to them. This paper
considers the General Data Protection
RegulatioflGDPR2016)andargueghat it fails
to addresghe right of the childto be seenand
heard regarding online safety. The relevant
provisionsof the GDPRaimed at protecting
the safety and privacy of the child, are
comparedwith the rights of the child under
Articles5 (Theevolvingcapacityof the child)
and Article 12 (Theright to be heard) of the
UNCRC.

GeneralDataProtection Regulation(2016)

The GDPR was intended to harmonise
Euopean data protection laws designedto
givemore protectionto personaldata. Recital
38 of the GDPRspecificallyrecognisedor the
first time OK A f Ré&lyfer dadditional
protection to safeguard their privacy and
private identity. With this provisionin place,
the advent of the GDPRand, in particular,
Recital38werewelcomedasa holisticeffort to
regulate data, which in considerationof its
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value, is regardedasthe & y 4 df this age
(Livingstone2018).

Recitals, as is commonplace, provide
addtional information and supportingcontext
to Articles;the Articlesbeingthe requisitelegal
requirementsto guaranteecomplianceArticle
8 establishesthe legal basis for parents to

consentto the processingof their OKA f RNByYy Qa

personal data. Recital 38, in supplementing
this, specifiesthat & O K A tmieril Bpécific
protection with regardto their personaldata,
as they may be less aware of the risks,
consequenceandsafeguardgoncerningheir
rightsin relationto the processingf personal
R ( ITHe dontroller is obliged to make
reasonableefforts (taking into consideration
availabletechnology)to verify that consentis
GIADSY dzii K2 Ny 3h8 Rigk 2 £ 68 S NJ
parentalNB & LJ2 y 3AkhoubHRaciiaB&ofp
the GDPRrepresentsa strong affirmation of
the need to protect O K A f FphiBty dat,
Article8 of the GDPRhy bestowingthe right to
consentexclusivelyon the holdersof parental
authority, denieschildrenof the right to have
their ownvoicesheardin matterspertainingto
the processingf their personaldataonline.

Furthermore,the GDPRloesnot define what
they meanby & O K arfidRléntber Statesare
obliged to set the age of consentanywhere
betweenl3andl6years.Underthe permitted
age of consent, the holders of parental
responsibity are required to consentto the
processingf the O K A peRR@aldata. While
the GDPRupportsthe viewthat the holdersof
parentalauthority providea holisticprotection
of OK A f P&FdyaMata, this is subjective
anddoesnot allow for any oversightasto the

extentto whichparentsareactingintheOK A f RQ a

best interest. Each Member State is
furthermore obliged to set its own digital
competency age. This has the potential to
resultin variability,asminorsin neighbouring
jurisdictions  have  different
O 2 Y LJS (i #9660 @lsbhasthe potential to
create difficulties for information service
providers by, for example, increasing the
potential for them to make mistakeswhen

GRAIAGH €



CRN KAf RNBY Q& cBed 208 CNlibeén SHouldBSSedh AND Heard

dealingwith the data of those who are under
the ageof 16 from different jurisdictions.

Recitall8 of the GDPRexemptspersonaland
household activities (social networking and
online activities) from the constraints and

protection offered by the GDPR& { K I NBy (i A
defined as the online posting of OK A f RNXB

persond data and images by parents
with/without the consent of the child, is
widespread (Steinberg, 2017, p.842).

Sharenting places children on the & 6 2 NI R

mediad I @&évan2020,p.49). Arguably
& & dzNJID Sapdedrdtoypévidven into every

Ey’né:iglezsof the Convention,the other core

Theright of all childrento be heardand their
view taken seriously constitutes one of the
fundamental values of the UNCRC.The
Committeeon the Rightsof the Child (2009)
identified Article 12 as one of the core

ringjples being the right to non-

isg%:rallmination, the right to life and
developmentandthe primaryconsideratiorof
the O K A beRtinderests. Article 12 of the
UNCRGtipulatesthat:

Qa

& { U Paitti€sshall assureto the child
whoiscapableof forminghisor herown

elementof anonline anddigitala 2 OA &d & ¢ T viewsthe right to expressthose views

parents, unwittingly, are subjecting their

freelyin all matters affecting the child,

children to exposure and a RI G @S At t | tileQiBvisof the child being given due

through their casualsharing of photos and
personalinformation on socialmedia(Leaver,
2017, p.3). Evenin the absenceof personal
information, the metadata  behind
photographsandtechnologieswhich facilitate
usertagging,automatedfacialrecognitionand
the accumulation of discrete pieces of
information provides significant amounts of
personal information. All photographs of
children have the potential to be fodder for
bullying and ridicule (Bessant, 2017).
Photographs may be altered and re-used
without permissionandmaybe usedonillegal
websites, including those related to child
pornographyor child exploitation.

The GDPRefersto the relationshipbetween
individuals and organisations, whereas,
interpersonalrelationships,including familial
andhouseholdactivitiesare excludedrom the
constraintsof the GDPRy virtue of Recitall8.
Furthermore, given that the European
Commission Working Party 29 (an
independentadvisorygroupon protectionand
data privacy) (2007) advocated a broad
applicationto the conceptof personaldata,
this hasresultedin a broadrangeof databeing
excludedfrom the constraintsof the GDPR.

United Nations Conventionon the Rightsof
the Child(1989)
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weight in accordancewith the age and
maturityofthe OKA £ R¢ @

DespiteArticle 12 emphasisindd K A f RdilS y Q &
andcapacityto expresgheir views,Article 8 of
the GDPRstipulatesthat children requesting
permissionto useonline servicesare required
to seekthe prior agreementfrom those who
hold & LJI NBly drit K 2 NRhetedis do
referenceto the & @ 2 &f d&E O K A dr Reir
a S @2 OB LY D AsiAkiGezBelfectively
turning the clock back and perpetuating an
image of a vulnerable child whose choices,
preferencesanddecisionsannotbe trusted?

Article 12 of the UNCRCimplies that all
children capable of expressinga view are
entitled to do so.Although,it makesno explicit
provisionfor the right to information, it could

be argued that information is necessaryto

a | a & dzNightheespiiessS.viewd NBE $f & ¢ ©
other words,Article 12 assertshe O K A righk Q &
to participate in all matters affecting him or
her, but adultsretainresponsibilityfor the final
decision.However Article 8 of the GDPRloes

not provideanyopportunity for Y Ay 2nki, Q
the right to consent to the processingof the

O K A felRdadataremainsthe responsibility

of the holder of parental responsibilityif the
childisunderthe ageof 16.

The O K A beRt @terestsis one of the core
principles of the UNCRC,and should be
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considered in the interpretation and
implementationof other rightsandprotection.
The constraint imposed by Article 8 of the

GDPRuaisesquestionsabout the measuresijf

any, that are in placeto enable children to

developinto responsibledigital citizenswho

are capale of critical thinking and
independentonline action. The bestinterests
of the child dependson the enjoyment of

humanrightssuchasthe right to expres y S
view and the right to participate,theserights
arenodifferentto thoseof the adultexcefi for

the fact that they are now overseenand
monitored by parents/guardiansunder the

GDPRto guarantee the O K A forBt€rtion.
Member Stateshave been givenwithout any
guiding principles, apart from ad hoc
measuresthe ¥ 3 NB B HKdet&rmine age
cgpacity of Y A y 2dRilityQto engage with

onlineactivities.Thisrepresentsadisregardor

the evolvingcapacitiesof minors, particularly
thoseestablishedoy the UNCRC.

The GDPRalthough creatinga legal basisfor

the online posting of personal data of

identifiablechildren,doesnot fully protectthe

OK A beR dtdrestsasit doesnot allow for

instanceswhereit isinappropriateto delegate
the power of consentto particular parents.
Thisresultsin the continued vulnerability of

childrenin situationswheretheir interestsmay
be outweighedby their LJ- NBdgsireto®eap
the benefits of sharing or in instances of

parental lack of awarenessof the associated
risks.Theregulationof consentunderArticle 8

of the GDPR gives holders of parental
responsibilitythe exclusiveright to consentto

the processingof OK A f RIAE Jh@ &est
interest of the child appearsto be tied into

welfareconcerns.

Conclusion

The GDPR|jn its imposition of the parental
obligation under Article 8 to consentto the
processingf dataof childrenunderthe ageof

16, may, by doing so, restrict the O K A figRt Q &

to privacyand, freedom of expressionArticle
12 of the UNCRGupports the child, who is

capableof forming his or her own views,the
rightto & S E LiNdSe¥iéwsT NS i@ maitérs
pertaining to them. Article 5 of the UNCRC
acknowledgeghe evolving capacitiesof the
child, and the right of the duties of parentsto
appropriately guidechildrenin the exerciseof
their rights. Parentsmay need educationand
instructionto providethem with the toolsand
skillsto enablethem to incorporatethe views
of their childreninto their decisionmaking.In
recognition of these provisions, the
implementation of Article 12 has been

accompanied by & LJ- NIi A O ivhidh {ish 2 y ¢ >

describedasinformation-sharingand dialogue
betweenchildrenand adultsbasedon mutual
respect,and in which children can learn how
their viewsand those of adults are takeninto
accountandshapeoutcomes.

The GDPRdespiteits well-intentioned efforts
to safeguardminors,representsa challengeto
OK A t Pafigatioh. Therefore,the GDPR
would benefit from a more collaborative
approachunderpinnedby Articles5 and 12 of
the UNCRGxyhichwould allowchildrento take
ownership and responsibility for online
activities,andwith the parentalrole beingthat
of a facilitator and enabler, rather than
gatekeeper.
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Introduction
alygd OKAfRNByQa @2ir0Sa
never been heard or have been long forgotten,
particularly thosechildren who have been
marginalised in society. While we may not be
able to access the voice of the child from the
past in the traditional sense, examining past
events can give us some insights into the
attitudes towards children as well as the lives
of same children, potentially helping us to hear
their untold or forgotten stories. This paper
highlights how, through the examination of
historical sources, (such as newspaper reports
of events at the time, annals of religious
orders, census records and medigaurnals)
information about the experience of children
within a particular time can be pieced together
to share some elements of their experience
that may otherwise be lost. It also gives an
2 LILJ2 NI dzy A G & 02 02 YLJ NB
health and wellbeingn our current context.

TN

A

NEYTFSYoNBYyySNRa 0A2S02f
theory (Bronfenbrenner, 1979, 2005) provides
a framework from which to consider historical
events from a multisystem perspective with
the child central to the study. While
Bronfenbrenner putstte child at the centre of
his model, in terms of Irish history however,
the voice of the child has not been central to
our historical narrative. The author is currently
engaged in research focusing on the lives of
children in an orphanage in Limerick, &edl in
the early 1900s. This paper describes a
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particularly tragic event in November 1908, in
the Mount St. Vincent orphanage in Limerick,
where 10 girls died and over 70 became ill due
to food poisoning from beef stew. Juxtaposing
the past and the presentthe Mount St.
Vincent building is now the John Henry
Newman Building, part of the Mary
Immaculate College campus where this
research is being conducted.

[ 2y aA RS NA y 3
Framework

.NRPYTFTSYoONBYyYySNRa
theory stresses that in order to understand
OKAf RNBYyQa
O2yaARSNI (KS
individual (biological) dispositions and their
(ecological) environments. Bronfenbrenner
(2005) represented this model throbha series

of systems or nested structures. Through this
lens, this paper briefly considers the

NBflFGA2YyaKAL 2F
past and current research on the health and
well-being of children in contemporary society.
Figure 1givesanov@i Sg 2 F
model applied to this historical research.

¢tKS WOKNRyz2ae
short and long term, across the life course, and
O2yaAiRSNE K2g
influenced by historical events and

socioculturalfactors (Bronfenbrenner, 2005).

CNRBY (GKS LISNBELISOGAQS

this research is tracing the short lives of some
of the girls who lived and died in Mount St.
Vincent orphanage, and the lives of others that
survived. This paper gives a very baeerview

of the timeline of the tragedy at the Limerick

orphanage, considering  the  context

beforehand, the epidemic itself and the

aftermath. Many of the parents of these girls
died in the workhouse, wusually from

Tuberculosis (Phthisis), and in some case
generations of the family died within a short

space of time, including siblings and
grandparents. (This spread of infection
through an extended family might have
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OHnNNDp lr'—'ungraus‘?ngscampaugns or Mount §te\/ancent

,Were successful and over the Uext flft ears
RS@szLJYsyu J%/
annas thev

Ay i SN OUA%

ORALR Nb%.?(gf%v?ount%

CNBYF SEZ}PCN A

resonance for us at present, in light of the
current Covidl9 pandemic).

Bronfenbrenner (R05) refers to the

WYl ONRPaéadsSYyQ a GKS Odz dd
lives, including policies and accepted norms

and beliefs. The Mount St. Vincent orphanage

in Limerick was opened in 1852 by the Sisters

of Mercy and was considered a safe refuge for

young drls from the workhouse at the time.

. N2y TSyoNBytyDSNma F.Sv238@2¢ 2 BBI0F Y3 QQ ¢

particularly vuInerabIe given the conditions at
a.2.N % OCNES YI

XQa

(gf‘ng ta tf\)e Slstefs o?h%er
IVEi RS ory INeo i HSR RO
fAFS I yR YSNNAYSYiGiQQod
inspection reports, the conditions in industrial
schools were documented and league tables
were generated based on sewr criteria

‘PQF
¢ K

y Of dzZRAY 3. QKA RNszQ LIK & & /
[%/ cenly‘ranl?/é)hlgﬁ]ymth wKsS

fSIEIsz GrotsSa FyR Ay 3ASySI

deOK 0SGGSNI GKIyYy G

wﬁen fle domestic science
curriculum was intmduced in the early 1900s.

a0 SYQ NI T $hemimpRtheiidamedic scigree) gurriqulym § K S

was not only to secure future employment but

OKAt RNBy &2 RPoSiKlLly SYKS HA NI & O2

that will promote their own health, and
contribute to the health and happiness of

2270 K{SKNG: Anpudl iR ety 0G0 Bhis iSaue =

of the orphanage or industrial school as a place
of respite, to promote the welbeing of
children and others in future employment may
challenge the narrative that has subsequently
emerged, but reflects the macrosystem of
these children at the time.

The census records of 1901 and 1911 list the
girls who lived in Mount St. Vincent at the time
and where they were from. The majority were
from Limerick but there were also girls there
from other surrounding counties. Not alf the
girls were orphans, some had complex family
circumstances, compounded by poverty and



CRN KAt RNBY Qa ¢Bes20%CNifhen SHouldBe&Seen AND Heard

MESOSYSTEM

Link=zges and processes between the
settings containing the child

d with p
af the school

CA3IdNE mY h@SNDASe 27
research
overcrowded living arrangements (also

evidenced through the 1901 census records).
A Tragic Event

Based on the subsequent inquest and medical
notes, in 1908, there were 197 girls living in the
orphanage at the time of the tragedy. As
highlighted, domesticscience was a core

component of the industrial school day,

however, it was on foot of a technical cookery
class that led to a disastrous outbreak of food
poisoning. On Monday, 2nd November 1908
during this class, the older girls prepared a
stew with leftover meat from previous meals.

On Tuesday, this stew was reheated and
served for lunch at noon. Some offcuts of cold

30

NEYTFSyoNByySNRa . A

meat were also served to some children, but
the stew was mainly eaten by the older girls.
¢KS @&2dzy3Sai
hada broth made of the boiled bones. By 6pm
that same day, several girls were sick, some
violently so, and by 7am on Wednesday 3rd
November, the first victim, Sarah King, had
died. Over the next few days, ten girls died and
over seventy were ill. None of thgoungest
class were ill and the epidemiological
investigation rapidly identified the meat as the
source of infection (both the stew and also a
cold cut of meat that had been left in the
larder). The epidemiological notes tracing the
spread of the infectionndicated that some of
the girls in the middle class had been given

' 3S 3IMP dzLJ 6 Wi
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some meat by the older girls, some had  higherin general at the time (and as the annual
swapped food and one girl had sat at the table  inspection reports indicate, mortality rates

with the older girls with tragic consequences.  were higher again within institutions), similar
Despite being documented in a very clinical  to today, death from food poisoning was not a

way in tems of specifically identifying the common occurrence in childhood. Hence, this
spread of infection through the different tragic event received widespread attention
classes and age groups, this account of the from the media and from a medical audience
cookery class and mealtime provide some at a local, national and international level. In
insights into life and relationships within the terms of the exosystem, for example, this
orphanage at this time in terms of event had a significant impact on the local
Bronfenbrents NR& YA ONR & e a i SY eommudity.2TNRiaydHof Lingerick deied
.NRYTFTSYONBYYSN] O0HnnpOIIKEKSOIWYIA ONR a@aKSYy2aid I
NEFSNER (G2 GKS OKAf RQA Mhicy 8cBukrdd inShe &ty idra MBgypariSdoti A y
which the child has the most interactions. & S| N& ¢ O[ A YSNX O | KNB YA C
During the mealtime experience we could thousands lined the streets of Limerick to pay
consider if the older girls were perhaps looking  respects to the funeral cortege of the young

after younger girls (possibly sisters) within this  girls. There was also widagad sympathy for
microsystem, sharing their meat and swapping the nuns and the Bishop of Limerick. This

food for example? Within this community, widespread and extensive mourning has come

there were sets of sisters and this research is as a surprise to some people when this story
documenting, where possible, the family trees  has been shared with different audiences. For

of some of the girls. In somimstances, the many years afterwards, this outbreak was
IANT &aQ ONRGKSNER KIF @S notedadds a bighly \aificanNtageSdR food 2
industrial schools for boys. poisoning from meat. From a medical

perspective, the seriousness of this case of

Bronfenbrenner (2005) noted that the meat poisoning attracted significant attention
WY$a248aG8Y0Q aO2 YLINK & S0 PR Hﬁl-%séj N
d* ‘abroad. Proféssor

processes taking place between two or more both at” home “a

. .. - . . McWeeney.(1909) deliberately published his
AS8GGAy3Ia O2yarAyAy3d GKS RsydsﬁgBL%}\%ﬂypSN 2V 0
. conclusions’in the Britis ical Journal as
(Bronkenbrenner, 2005 p.148). This is . . .

- _ learning opportunity to reach a wider
demonstrated within the Sisters of Mercy . .
. audience, rather than a more specific

annals as they describe how the nuns were . . . .
T - 2. T P b aerlologz%/éournal. However, Jnvaréy wutlngh
O ONHza KSR ¢gAUK 3INRASTE I&?ﬁ] K KS"? 20a,SNDYS
S K S 558V S 5 2T aANAST | Re m,mc_ient %e ir's themselves. v§ere e
“ @a0sysa 2 o sREPEAY AsFENAAR 2 " Aa
parents and relatives enquired after their . N o

. . o generic terms, whichiges an insight into the
children.The linkages between the institution . . . .

_ _ low status of children in society at the time.

and the home environment are represented in
this description and the power and process Conclusion
involved are highlighted as the nuns decided
whether to allow the parents of the sick and
deceased into the building. However, it uld
appear that the clergy were automatically
allowed in to anoint children without any

guestion.

Examining events from the past with a focus on

childhood experiences can give us new insights

and possibly challenge preconceived ideas or a

narrative of a different time,space and
LISNRLISOGADGSD® . NRPYFTSYoNByyY
systems framework (2005) is a particularly
Bronfenbrenner (2005) refers to the useful lens to adopt as it places the child at the
WSE242aGSYQ a4 GKS &aeéadefé angd Odneitd2sNihé ArglaionshpO A | €
settings that affect, but do not directly include, between the different systems that impact on

the child. Although chdl mortality rates were OKA f RNB Y Qatus britieSdGicd of th& S F
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OKAfR IyR (KS
and the right to be heard, as well as seen, is a
relatively recent approach to childhood.
However, the findings of this research so far
have shown that examining historical
documents and range of sources can provide
some insight into childhood experiences of the
past, to allow lessons to be learned and to
ensure that, while the voices of these children
may be lost, their stories and legacies are not.
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Introduction

Universal delivery of parenting programmes
has increasingly been seen by policy makers as
a way of addressing larger social issues in
margnalised communities, as research has

CNBSYlYyQa W2 dzNY &July 14Vez8 & qc?’ﬁ%’” H‘ﬁl Ehgre 8 high correlation between

I A4 al 2Sade Qa(1909)47ih RepgiS NB
of the Inspector appointed to visit Reformatory and
Industrial Schools in IrelandMSO

Limerick Chronicle, 8th November, 1908

McWeeney, E. (1909). Observations on an outbreak
of meat poisoning at Limerickhe British Medical
Journal, 12524), 11711173.
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Pedagogy and Early Childhood Studies in Mary
Immaculate College, Limerick. She graiegd
with a PhD in Paediatric Epidemiology in 2006.
Jennifer's research mainly examines the impact
of early life experiences on health and well
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I RRNB a & AySlidzi GASa
well-being in the earliest years.

32

I Y RDUuhANR af, 2808)

YR WAYLlIRSIldzZ 6§SQ
2(')0§,Tl~i\a95et al., 2007). In attempting to
ensure conformity, James et al. (1998) argue
GKFG> aadl yRINRa todF 2dzR3IS
g2NI R @ASge O6LIPHTOZ | & R
middle-class stakeholders, are universally
applied to and/or imposed on all, irrespective
of whether they clash with the norms and
customs of community members (Jordan,
2001). Furthermore, much of the focus
traditional parenting research is the
relationship between parent (primarily the
mother) and the child. Although a -bi
directional relationship does exist between the
child and the parent (Granic et al., 2007), little
consideration is often given to howthers
GAUKAY (GKS TFrYAfte@ dzyild
also influence their lives. This can lead to one
sided results, despite research showing that,
for example, children primarily cared for by
grandparents follow a similar developmental

trajectory to tho® cared for by their parents
OKAf RNByYy Qa

Iy

Despite the significant role children play in
influencing family life, their voices are
frequently, and noticeably, absent in parenting
research, only emerging when parenting is
considered to be failing (Jas, 2003). Their

influence is often only measured in terms of
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behaviour outcomes in parenting programmes
(Enebrink et al., 2015), thereby positioning the
OKAtR & | LI aaAiA@S
behaviour, rather than an active agent in the
process. Re=arch contradicts this positioning;
children do actively influence and shape
parenting practices, as well as understanding
what is happening in their own lives (Williams
et al., 2014; Greene & Hogan, 2005, p.9). In line
with Article 12 of the United Natie (UN)
Convention on the Rights of the Child, children

I NB O2yaARSNBR WSELISNI
research showing that they can articulate their
views accurately and clearly, when freely
allowed to do so in an enabling environment
(Greene & Hogar2005; DCYA, 2012; Lundy &
McEvoy, 2011). Therefore, their influence in
shaping parenting practices cannot be
underestimated and their voices should be
treated as an essential and integral part of the
discourse, alongside all other voices (Lundy,
2007; Nelsn & Prilleltensky, 2005). Children
should be considered as an important
contributor to our understanding of society,
have the right to be listened to, and to have
what they say acted upon, where appropriate
(Lundy, 2007; UN, 2009, Article 20).

Thisarti€ S | AYa &2
marginalised communities, with particular
SYLKIaAa 2y Syadz2NRy3
children are included in parenting research
(Kelleher et al., 2014). The inclusion of the
voices of children from marginalised
communities in this way is quite a departure
from traditional rigid assumptions in parenting
research. By asking a range of children about
the relationships they have in their lives, we
seek to gain valuable insights into family life
and to use this learningotimprove parenting
supports to families. Furthermore, by critically
FyFrftéeaay3
Y2NXYIFffte F20dza 2y (KS
and as perceived by researchers, we can
instead uncover potential family and
community strengths,as perceived instead
FNRY (KS OKAfRNBYyQa
2007).
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Methodology

v Ns’\'&s\ﬂﬁ;\%ﬁfa%fa{% PNRY NEQEKFINO

(1979) argu the environment
surrounding the child comprises many levels,
all of which interact reciprocally with the child
in different ways. The theory is illustrated by a
model involving concentric cirde see Figure
Mo OKAft RQa Sy3l3aSYSyi
starts with their immediate environment (e.g.
relationships and interactions with family,
SRR KL 4 KPR 5
eir microsystems and mesosystems) and
moves outwards incrementallptsociety more
generally (e.g. links with social services,
community and culture, which make up their
exosystems and macrosystems), with each
level influencing their development at varying
RSaNBSad . & | LILXeAay3
lens, thereforethis study seeks to explore the
different relationships children have in their
lives and how this learning can be ustd
improve parenting supports to families.

g A

. NR Y

Macrosystem
Exosystem
Mesosystem

AY

Microsystem

Social Services

o, et
“ Culturg, pistoricad W

CAIdzZNBE MY . NRYFTFSYyoNByySND
Systems Theory Diagram

0§KS Wwaidl yRINRatticigafits 2dzRISYSy iaQ 6KAOK

: AﬂéQ% LINPOE SYas
Children of parets who had completed Parent

t fdza / KAt RNByQa t NP-INJ YYS
four months were approached for inclusion. All

02 YYdz

o1 8% TR ANed i N spme ublin LI, ¢ g 5

The averagé Absolute Deprivation Index for the
area places it in the disadvantaged catago
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with a number of its district electoral divisions
amongst the most deprived in the Dublin
region (CSO, 2016). All children attended local
Designated Equality of Opportunity of Schools
(DEIS) Band 1 primary schools.

The children ranged in age from sev® ten
years. Three of the children had four or more
siblings, and two children had no siblings. Five
of the eight children were living with both
parents and two of the children lived with their
mother and grandparents.

Table t Child Participants

Chid Code

(names changed t9 Ethnicity

protect

anonymity)

Lisa White Irish

Martin White Irish Traveller
Cara White Irish Traveller
Cian White Irish

Jack White Irish

David White Irish

Farrah White Irish

Mandy White Irish Traveller

Ethical Issues

Further details about each child (e.g. their age)
and the area they lived in have been withheld
G2 LINRGSOID

Informed consent was sought from the parents
for the child participants. The children were
given a childriendly informaton sheet and

they signed an assent form too. Before
commencing the interviews, each child was
given a disc, coloured red on one side and
green on the other. If they were happy to take
part, they turned the disc to green. If at any

34

time they were not, thg could turn the disc to
red.

Arts-based Mosaic Approach

An artsbased mosaic approach was used as it
allowed children to express their views visually
and orally, in a way that is appropriate to their
age and level of understanding (Christensen &
James, Q00; Lundy & McEvoy, 2011). Two
children focus groups were held in the
OKAf RNByQa alOKz22f o ¢KS
approximately forty minutes with four children

in each group. Each child was asked to
complete a concentric map (Figure 2) of the
important people in their lives, placing
themselves at the centre and then adding
people who were important to them, with the
most important people closest to them.
Prompt questions were based on an adaption
2F GKS WCt2¢6SNI YIHLI 27
OK A f R NBhé Childrgn,-2008, p.26) as it
complemented the work of Bronfenbrenner
OMPT PO P 9EI YL S& 27
concentric maps are provided in the Findings
section to illustrate how the children engaged
with the method {Note: the maps include
reseaDKSNEQ y23Sa | yR
researchers at the time of analysis)

iKS OKAf RNE:

Figure 2: Concentric Map template provided
to the children

iKS

F2
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Findings

While traditional research has assumed that
change occurs within the traditional parent
child family unititself, this research identified
AYyFEdzSyOSa Fd LXIle& GKNM
(1979) levels. In this study, when asked to list
the people who were important to them, the
OKAf RNByQa ySig2N)1a 02
cared for and were good to them. Within tine
immediate family, all the children identified at
least one of their parents as being very
important to them and placed them, in most
cases closest to them. Many spoke about how
their parents look after them. Jack said they,
GKSE LI YS 6AGK Yealwmg YS¢

F22RéX YR G(KS& IINB aFYFTAy3éd C2NJ CIF NN KX

when it comes to getting support, she saysher CA 3dzZNB oY [Aal Qa /2y OSyuNF
FILOKSNI A& dl o0AG (2dzaKé yR aKS LINBFSNB |&alAy3
F2NJ KSt LI FNRY KSNJ Y2GKSNY 4L dzaSR G2 &alreée LQR | aj
Y& RFR F2NJ KStL) odzii y2 I 0 A

busy and@R 6S OlFffAy3 KAY
earphonesng.

Grandparents were a key feature for all the
OKAf RNByQa &adzLJLlR2 NI vy Si
many cases, were positioned as being as
important as their own parents, especially for

the Traveller children. Cara ida her

AN YRTFFOIKSNE a3IAQBSa @2
I SQa tA1S Y& RIRRet&d (
placed their grandparent(s) ahead of their own
parents because, as Jack said, his grandmother
G221 OFNB 2F YSésx I &
(Figure 4). He liwein a household of nine
people. His grandmother is always in the home
"YR ave yltyye.R2sa SQS%‘?\%ﬁzﬁléaﬁ Y /ALY Qa /2y OSy N

Beyond the wider family, school staff, such as
teachers, Special Needs Assistantsl &lome

School Community Liaison (HSCL)
Coordinators, were listed by many of the

children as important to them. Mandy felt
comfortable turning to her teacher for help as

she sees her as a calm person. However, a
Yy2U0AOSIHofS 10aSyOS ITNRBY
networks were friends. When listed, they only

named friends from their class. No

35
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neighbourhood friends were identified.
However, for the Traveller children, their
cousins who lived in the same halting site
appeared to take on the role of friends. For
mary of the children, particularly those facing
adversity, their pet dog or cat featured
predominately and in three cases were in the
first circle, closest to the child. Cian sees his
R23 I+ a | . didrdginNaRerciBvadeds
conditions with high levels ofension, the
importance of the dog to Cian appears to be
reflective of the difficulties he has at home
with his cousin and uncle who also live in the
same house. Martin, a Traveller child with a
chronic health condition, placed his dog in the
same circle & his parents and two siblings.
When he had nane else around him to play,
0KS R23 glaz alftt L

Conclusion

The findings of this research, supported by the
I LILIX AOIF GAzy 2T
ecological systems theory, challenge thften
held preconception that marginalised
O2YYdzyAlASa | NB
skills and how they are raising their families
(Gillies, 2009; Katz et al., 2007). Reflecting
influences primarily at the microsystem and
mesosystem levels, all thehitdren had a
network of parents, grandparents, extended
family, school staff, school friends and pets
that they were able to draw on for support.
They had positive relationships with either one
or both parents, which they negotiated in
individualised, dyamic and operended ways,
reflective of their own experience. This was
particularly evident for the children who
perceived their fathers in a more passive role.
In these cases, children were more likely to
approach their mother for support, rather than
their father. A key community strength
identified is the role grandparents play in
supporting their family. Grandparents are
viewed as essential caregivers and a constant
adzLILR2 NI Ay Ylye 27
becomes clear that the traditional assunot
of the family unit within this community
extends beyond parent(s) and child to include
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grandparents. Grandparents appeared to play
a similar role to parents in many cases, carrying
out dayto-day parenting of their
grandchildren, sometimes in the plof the
OKAf RQa FI dKSN

This research highlights the importance of the
Ay Of dzaAazy 27T OKAf RNBYyQa
marginalised communities in informing service
delivery of parenting supports within those
communities. Parenting programmes largely
focus on the peent-child relationship, often
treating both parents as one unit. However,
the findings here suggest that children may not
view their parents in this way, but instead
clearly differentiate the relationship they have
with their parents. Furthermore, the fitings

6 2 AR IeeFPNRIGeration aign fooihers

present in the

grandparents.

amily unit, namely

The insights from this research provoke the

. N2 y T §ugsiionBHow &tbidedie childrem dnvodped in

the planning process when parenting
programmes are being rolle out? A key

WT I At ArgE@rmnendaion oiitiisSdsédich| theeddry, (s A y 3

to speak to children about their family before

any intervention is designed and implemented.

By including them at the start of the process, a

more appropriate parenting programme could

then be deeloped that reflects a better
understanding of the realities for each family.

This could include a greater focus on, for
SEFYLX ST 3ANIYyRLINBYG&AQ NRf
on building on the relationships children have

with one or both parents.

Furthermore, children clearly articulated the
supportive role of school in their lives.
Therefore, when developing and offering
parenting supports in DEIS schools, particularly
through the HSCL scheme, and to minimise
schools imposing their standards of judgement
on families, a key recommendation of this
study would be for school staff to work with

i k &g £hideep ot %ﬁ?ﬁt% Pripr 3 105 N8 & L
commencement of any parenting intervention.
In doing so, school staff can ensure that
OKAf RNByQa @2A0Sa INBE AyO
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and that the realities of their family lives are
understood in any intervention that will
directly impact on their lives. By applying such
a bottomrup approach, this also challenges the
assumption that families must conform to the
Ywadl yRIFNRA
policy makers (James et al., 1998). Rather than
thinking about how families should be, this
approach would instead require parenting
programmes being tailored to more specifically
meet the needs of people they are aimed at
and empower themto make decisions in
keeping with their own realities. In this way
and by making children policy makers,
SaLlsSoArtte GKS
supports in marginalised communities can
more truly reflect and respond to the strengths
and needs of the farfies.

This research found that children seldom, if at
all, included neighbourhood friends. This is a
worrying finding as it may suggest social
isolation. The author recommends that
communities develop and expand on
opportunities to bring children together
through, for example, afteschools clubs. In
deciding on what activities should be
developed for children and families, it is again
imperative that their voices are privileged and
given weight as credible stakeholders in their
community. Finally, an uneected finding was
the important role family pets had in their
lives. For children who were facing adversity,
the presence of a pet was significantly more
important to them than to other children. In
the absence of others, including protective
figures, it appears a pet can help mitigate
against isolation and help to reduce stress
caused by exposure to tense living conditions
(Mc Connell., 2011; Wagner, 2011). Therefore,
it would be recommended to explore with
families how best pet ownership can be
supportedand expanded within the family or
indeed the community, through for example,
an afterschool activity or access to petre
facilities.
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Introduction

Clinical guidance emphasises the importance
of considering the whole family when caring
for a child with a chronic condition, however,
the perspectives of siblings aoften neglected
(Deavin et al., 2018). The purpose of this article
is to shed light on the perspectives of siblings,
drawing on findings from a wider study which
explores the dynamics between pteens
(aged 912 years) with type 1 diabetes and
theirfamih S&a ® ¢ KS 2 FSNI f-f
adolescence is due to its importance in the
transition from childhood to adolescence,
where family relationships change as children
seek more independence (Newbould et al.,
2008). In families with type 1 diabetes, tlees
changes play an essential role in diabetes
management (Rankin et al., 2018).

Chronic illness disrupts family structures

When a child is diagnosed with a chronic
condition, changes occur in family structure
and roles. These changes profoundly affect
sibings of chronically ill children, and much of
family life may revolve around the health of
the ill child (Bluebond.angner, 1996; Havill et
al.,, 2019). Siblings may know little about the
condition and are likely to worry about the
future health of their il sibling (Havill et al.,
2019). Likewise, studies show that siblings of
children with diabetes can feel increased levels
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Sfainli KI § of rEspor(SjUiIityTor ti@inilgikling (Wennick &
5 NP 0 K S ND Fuus2Q1p; 5pas § K&lly, 2006). At the same

%’m _sibxna/f .maﬁexpf_ri%ncg.las F?lental
atténtion, which  can result”in feelings of
jealousy and anger (Havill et al., 2019; Loos &
Kelly, 2006). In one study, children with
diabetes reported that diabetes had brought
them closer to their sibling, but they also
indicated that diabetes lshcomplicated their
relationship with their sibling (Loos & Kelly,
2006). Thus, relationships between children
with diabetes and their families are strongly
affected by the condition. However, little is
known about the experiences of siblings and
relationd dynamics and most interventions
overlook the value of targeting all key family
members.

Methodology

The study employed an exploratory design and
makes use of participant observation, semi
structured interviews and workshops. This
article reports findingdrom four workshops
with pre-teens with type 1 diabetes (n=17),
their parents (n=26) and their siblings (n=14)
across four hospital settings in Denmark. The
HushR Was saprroyed gby the yDanishy Pata
Protection Agency and the Regional
Committee on Health Resezh Ethics.

The workshops were facilitated by members of
the research team, with each session following
the same structure (Table 1). As part of the
workshop, participants were divided into three
groups: (1) pregeens with diabetes, (2) siblings
and (3) prents to facilitate peeto-peer
communication across families. Each
workshop lasted 2.5 hours and was audio
recorded and transcribed verbatim.

Data were analysed using principles of
abductive analysis (Timmermans & Tavory,
2012) in four phases: (1) deked reading of
transcripts and writeups for each workshop;
(2) coding and categorising the data; (3)
synthesis of categories into key themes; and
(4) transcripts were reead to identify
differences pertaining to the analytical
concepts and the data. Theoncepts of
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Table 1: Workshop format

Phases  Activity Purpose Participants
1 Introduction To explain the focus of Pre-teens (n=17)
the workshop Siblings (n=14)
Parents (n=26)
Participants shared stories To encourage open Separate groups of parents,
about the diagnosis sharing of experiences pre-teens and siblings
2 Participants placed To encourage All participants
themselves on either side reflection about
of the room according to  diabetes in the
how much space diabetes participants’ lives and
took up in their lives to wunderstand why
they chase this side
3 Participants used quotes To identify and Group 1: parents
and picture cards to encourage reflection
describe what it was like to  about iszues of
have diabetes in the family importance to the
families when
managing diabetes
Participants selected To identify and Group 2: pre-teens
picture cards to share encourage reflection
experiences with support about sources of
support
Participants drew what it To encourage  Group 3: siblings
was like to have a sibling reflection about and
with type 1 diabetes describe  experiences
of having a sibling with
type 1 diabetes
Participants were invited to  To encourage All participants
ask questions about the reflection about the
warkshop warkshop and get
suggestions for
improvement
biographical disruption (Bury, 1982) and consequaces of a chronic condition vary

biographical contingency (Monaghan & Gabe,
2015) were used as guidance in the data

depending on aspects of self, social location
and medication. Together, these perspectives

analysis. According to Bury (1982), can shed light on how preens and their
biographical disruption describes how a  families adapt to life with type 1 diabetes.
chronic condition disrupts the normal

structure of family life and requires individuals

to reapprise their biography and maobilise
resources in response to the situation. While

Results

Three themes characterised the ratatship
between children with type 1 diabetes and

acknowledging this perspective on chronic
conditions, Monaghan and Gabe (2015) have
introduced the notion of biographical

contingency which refers to how meanings and

GKSANJ aAoftAy3ay mo RAFOSH
aLlk 0SQx w0 02y OSkHf SR TN
contradictory wishes for support.
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According to all participants, diabetes took up
a lot of family space. In line vithe concept of
WOoA23INI LIKAOL f
often described diabetes as a critical situation
that disrupted the normal rules of family life.
They were worried about their child with
diabetes and suggested that the family
adapted theirdaily routines to the child. This is
indicated by one father:

L & Qraportant that the family
understandghat it [sweets]isnot justa
YK 2 LdzNEabEf TRe@amily hasto
adaptto [nameof pre-teen].

All family members, however, did not want
diabetes to take up too much space.

Preteens and parents were aware that
diabetes received a great deal of attention in
the family at the expense of giving the sibling
attention. One mother described that:

Diabetescan easilysplit a family apart.
In one way or another. Becauseyou
[parent] feel that the other childrenare
setaside.

In addition, siblings were sometimes annoyed
that diabetes affected their daily life. They
reported often waking up at night because of
the alarm on the insulin pump, a medical
device to administer insulin for the treatment
of diabetes.

Despite these issues, siblings concealed their
frustrations from their siblings and parents as
they felt sorry for their sibling with diabetes. A
brother expressed this situation:

| feel sorry for him [brother]. L (liked@
delicate balance betweenwhat | feel
andwhat | cansayaboutit.

One sister reported not saying anything about
the needles that were everywhere in their
home although she was annoyed by them:

Well in a way | feel that | O | yalbiv
myselfto be veryangryaboutit right...
becausehe [brother] liveswith it every
day.
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Preteens with diabetes reported that their
siblings had limited knowledge about diabetes.

Plofveverd thelzNdid Znotmvdagt Hdiateted Jo NB y (i a

interfere with their relationshy with their
sibling and preferred them not to worry about
diabetes. Accordingly, a pteen mentioned
OKFG KA&a ONRBUKSNI gt &
fAFTSQY

| S @odthat involvedin, what shouldl
callit, mydiabetedlife.| S @drea part
of mynormallife w Xw& do a lot of stuff
together.

Furthermore, preteens resented waking up
their parents and siblings at night because of
the alarms on the insulin pump.

As suggested by Bury (1982), diabetes changed
family relationships and required ptteens as
well as their family members to mobilise
resources in response to the situation.
Although preteens did not want to attract
attention to diabetes, they appreciated help
from their parents and siblings. Siblings
expressed a wish to support their sibling hwvit
diabetes but were unsure how. As one brother
reported:

| R 2 ykfoilv how to help her [sister].
And i K I @n€ai the reasonsl R2 y Qi
interferewith herdiabetes.

They were sometimes afraid of doing
something wrong when they were home alone
with their sibling. At the same time, they did
not perceive diabetes care as their
responsibility. Accordingly, parents found it
very difficult to balance the involvement of
sibings in diabetes as indicated by one mother:

L Ua@alancingact K | vérgdificult, |
think, but important.

Despite the challenges that the families
reported in relation to managing the burden of
type 1 diabetes, they constructed a sense of
normality by accepting the variability of the

condition and remaining optimistic. In

particular, this seemed to be the case for pre
teens. This finding is related to the concept of
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WoA2INI LIKAOILIE O2ydAy3s
the contingencies of the illness expearee
rather than the single shocking event of
receiving a diagnosis (Monaghan & Gabe,
2015).

Discussion

It is clear that managing diabetes within the
family while negotiating relationships is
challenging for many families. Although
research is lacking orarhilies with children
with type 1 diabetes, the findings can be
related to work on families living with other
chronic conditions. Bluebondangner (1996)
has shown how families living with cystic
fibrosis cope with the intrusion of the
condition. She ideified different strategies
used by parents to contain the intrusion e.g.
redefining normal and reassessing priorities.
These strategies reflect how parents in this
study adjusted to life with diabetes. However,
they did not want diabetes to dominate family
life and struggled to balance this with the
comprehensive daily treatment that diabetes
entails.  Furthermore,  Bluebonrdangner
OmMpdcy RSAONAROSR GKI
AKIFR26Q 2F GKSANI Aff
to our finding that siblings sented the
attention their parents gave the child with
diabetes. However, they also felt sorry for their
sibling with diabetes and wanted to provide
support. Other studies have reported that
siblings often experience strong and
contradictory feelings aboutheir ill sibling
(Deavin et al., 2018; Loos & Kelly, 2006). This
includes feelings of anger and sadness, as well
as feelings of protection and pride (Havill et al.,
2019; Deavin et al., 2018). Furthermore, we
found that siblings often concealed their
emations from the family. A study by Wennick
and Huus (2012) demonstrated that siblings
were often silent about their own feelings,
because they thought their parents had
enough to worry about. In addition, research
has revealed that parents did not talk the
siblings about the illness, to protect them from
difficult aspects of it (Malcolm et al., 2014).
Likewise, parents and piteens in our study

l.j

a
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gidnet @antGikingOtE bec® el 1dfo Involied i§ &
diabetes. Accordingly, research has
demonstrated that praeens wanted to
alleviate the burden diabetes placed on their
families (Rankin et al., 2018).

However, these systems that family members
set up to protect each other may reduce
communication and cause them to suppress
their own needs (Deavin et al., 2018). Altigh
siblings understood why parents gave more
time and attention to their ill siblings, they felt
left out. We found that siblings requested
knowledge about how to best support their ill
sibling. This did not only pertain to practical
contributions, but #&o to how they could
emotionally support their sibling which has
also been reported by Loos and Kelly (2006).
However, our study indicates that older
siblings were more likely to feel protective
towards their ill sibling compared to younger
siblings. Acadalingly, some studies suggest
GKIFIG arxoftAy3aaQ Ayg@g2t gSYSy
differ according to age (Havill et al., 2019).

Conclusion and Recommendations for
iN;

“)\‘f)\yEIéPrébﬁ‘célSy f A0S WAY
0 3 KAOK O2NN L2 YV Ra
Dla%etes ¥ece|ved a lot of attention iIr? ah y

families which could be frustrating for difgs.

However, siblings were very supportive toward

their ill sibling. Nevertheless, they were unsure

how to support and concealed their
frustrations from family members. Piteens

valued support from family members, but did

not want to attract attention o their diabetes.

¢2 FRRNXaa airofiay3daaQ ySSR
parents and professionals encourage open
O2YYdzyAOFGA2Y AY FlLYATAS:
perspectives and tailor information and
support accordingly. Ped¢o-peer support is
important so providing aodrum where siblings

can meet and share experiences may also be

KSt LJFdzZE & /£ SINIT &> aAo0f Ay
FYR KSIFENRQ YR GKSANI ySS
in development of future interventions for
diabetes care of préeens. Promoting family

centred @re is essential in the care of children

with chronic conditions.
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The ripple effect of child sexual sibling relationship. The sample consists of 45
abuse: Impact on Sibling participants (36 women and nine men).
relationships Thematic analysis was used to analyse the
P . data.
[Summary article]
Results

Rachael McDonnell Murray, Rosaleen  Three main themes were identified: intense
McElvaney and Simon Dunne,  gjpling emotional reactions; strain and
Dublin City University closeness in sibling relationships; and
Correspondencgs o managing family dynamics. Participants
rachael.mcdonnellmurray@gmail.com . . .
described experiencing overwhelming
emotions when hearing about the CSA. This
ranged from complete shock and disbelief to
Child sexual abuse (CSA) has been shown to intense sadness, feelings of anger or guilt
have a significant impact on individuals.  about not having known sooner about the
However, limited research has been conducted  abuse or not having been a victim themselves,
on the impact of the abuse on siblings, other gL gl & Kdz2NI'E RA&F LI AY (SR
family membes and family relationships Ay GKFEG 2NRSNE o6t NIAOALIN Y
following the disclosure of CSA (McElvaney,

2015). As the disclosure of CSA often does not P aticipants also described a change in the
occur until adulthood. this can cause sibling relationship, with some participants

significant disruption to family dynamics reporting that they felt much closer to their
(McElvaney, 2015). Following disclosure sibling following disclosure, particularly where

siblings may exarience intense emotional and conversations were held about the abuse:

Introduction

behavioural responses, which can result in Wearedoser,andthereisno pretence
either increased support and contribution as we can discussthe CSAand the
towards the victim's recovery or the impact on her and to me (Participant
breakdown of sibling relationshigSchreier et 20).

al.,, 2016) Although this has been
acknowledged by mental health practitioners, ~ Others, however, experienced a greater
who recognise the importance of supporting  ension in the relationship:

siblings as part otie recovery process for the
victim (Han & Kim, 2016), it has been a
neglected area in the literature (Crabtree et al.,
2018; Katz & Hamama, 2018). §hstudy
sought toinvestigate adult sibling responses to
disclosures of CSA, and the changes, if any, in

sibling and family relationships following
disclosure of CSA. Several siblings reflected on the importance of

being there for their sibling, to listen to them
and to believe them. Some participants
This article draws on findings from an ongoing  highighted experiences of having to negotiate
study employing a populatiobased survey and liaise between different family members,
RSaArdy G2 SELX 2NB  aA ofonRefimey &king @n) 3 GQIRIaKeT dey witha
family relationships following disclosure of regards to their sibling. For some siblings, the
CSA. Specifically, the article discusses the disclosure led to major irrevocable divides
responses of participants to two opended occurring within the family:

guestions about potential changes in the

Shehas distancedherselffrom family,
doesnot speakopenly about it to us,
doesnot attend family occasions/it has
madeour relationshipmore strainedas
she does not feel supported and
believed(Participant27).

Methodology
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[It] resultedin the breakdown of the
family unit of the abusedchild...it has
changedhe wholefamily dynamic,and
I now feel this will never change
(Participantl14).

Discussion and Conclusion

This study aimed to explore the experiences of
siblings followig the disclosure of CSA and to
identify changes, if any, on sibling relationships
and family dynamics. Research to date has
highlighted not only the significant role that
siblings play in the recovery process of the
adult survivor but also the therapeutiand
support needs of family membe(€rabtree et
al., 2018)

A unique finding of this study was the
importance for sibling relationships of open
communication about the CSA exjmnces.
Participants noted that knowing what
happened helped them feel close to their
sibling following a CSA disclosure. In contrast,
not knowing the details of what happened and
feeling afraid to mention the abuse were
features of more distant siblingelationships.
Sibling relationships can serve as a protective
factor for those who have experienced CSA
(Katz & Tener, 2020T.hese findings build on
previous, albeit limited research, and add to
the evidence base for developing services to
support sibling of children who experience
CSA.

This research sheds light on a neglected area
within the literature, providing important
insight into the experiences of siblings
T2t 20Ay 3 RAaOf 2adzNB
However, there are also several limitations
which must be acknowledged. As the survey
was online, this may have limited the
accessibility for individuals without access to
the internet. Additionally, the opeended
questions did not allow siblings to go into
further depth of their experiences or allow for
any further exploration by the researcher.
Finally, the research was cressctional,
captured at one moment in time; therefore, it
is unknown how the sibling relationship

45

changed over time. Nonethelesshe study
adds to the limited research base regangli
this topic. It confirms the need for empirically
based approaches that incorporate a person
centred, lifespan perspective to therapeutic
responses, with careful consideration tife
family and community context of survivors of
CSAAlaggia et al., 2017)
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Introduction

Outside of the home, children and young
people spend the majority of the time in
school. While many children leave and return
to safe and protective home environments, for
other children, their childhood is significantly
damaged by abusive behaviour; bes#xual,
physical, emotional or neglect, or in more
serious cases a combination of many or all
abuse types. While abuse happens both within
and outside of the family home, generally the
perpetrator is known to the child. Given the
amount of time that childen spend in school,
and the trusting relationships that are built
with teachers and school personnel, it is
understandable that concerns and disclosures
in relation to child protection will be
uncovered in the school environment (McKee
& Dillenberger, 209). Given recent changes in
legislation in Ireland, all teachers now have
mandatory responsibilities in reporting child
abuse to the Child and Family Agency
(Government of Ireland, 2015). The Designated
Liaison Person (DLP) is appointed by the Board
of Mamagement of each school and has overall
responsibility for child protection for that
school. Indeed, both the DLP and school staff
are often the only voice for a vulnerable child
whose abuse and suffering may not be seen or
heard (Nohilly, 2019). This papeviews the
responsibilities of DLPs and teachers in
reporting and managing child protection
concerns. Findings of a survey completed with
primary school DLPs are presented, illustrating
that while there are supports available to them
in their role, the ballenges are numerous.
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Work

Since the implementation of all sections of the
Children First Act in 2015, all teachers
registered with the Teaching Council are
mandated persons for child protection.
Mandated prsons have two main legal
responsibilities under the Act; to report the
harm of children above a defined threshold to
the Child and Family Agency and to assist the
agency, if requested, in assessing a concern
which has been the subject of a mandated
report (Government of Ireland, 2015). While
the responsibilities of teachers are very clear,
historically teachers have been reluctant to
engage with the child protection system
(Nohilly, 2019). Buckley and McGarry (2010)
highlight that the small amount of reaech
evidence that exists in the lIrish context
AYRAOI (1S4
child protection obligations is fragile. A
YydzYo SN 2F FI OG2N&R Ol Yy
ability to identify and report abuse, including;
the category of abuse psenting by the child,
GSIFOKSNERQ t+01 27
abuse, their concerns and fears about the
negative consequences of reporting, and their
feelings of anger and helplessness when they
do report and a child continues to remain in
difficult circumstances (Kenny, 2004; Walsh et
Ff®S HnncT hQ 52¢6RX
Designated Liaison Person in supporting
teachers and all school staff to meet their
responsibilities regarding the identification
and reporting of child abuse is therefore
paramount.

The role of the Designated Liaison Person

G. 20K LldzotAO YR LINXGI
providing services to children should consider
appointing a designated liaison person in
keeping with best practice in child

al FS3dzt NRAY 3¢ Clildied LahdNT YV S

Youth Affairs, 2017, p. 35). Given that the
Department of Education and Skills (DES) Child
Protection Procedures are based on the
Children  First national guidance, the
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responsibility of each Boardf Management.
Essentially, the DLP is the resource person and
first point of contact for any member of school
staff who has a child protection concern.
CdzNI KSNY2NB:z GKS& | NB
all organisations in relation to child protection
matters including the Child and Family Agency
and An Garda Siochana. The DES Procedure
recommend that the role is undertaken by the
school principal (Department of Education and
Skills, 2017). This is a hugely demanding and
responsible role and, of all of thasks charged

to the principal, possibly the one that causes
them the most concern and challenge, as
suggested by a study by the Irish National
Teachers Organisation (INTO, 2008). Indeed,
the role has likely become more demanding
since all sections of th€hildren First Act were
Q(nel m;_er{}egrg_,ZQl?. ,Aa teaqc__:hcirs __r}]o)\\/vfhave
man a?ory p%rﬁng uresponS|Z|IIities, this"
r(;\unirEsl_ Bw_re fro LPs, in terms of
supporﬂng e

legislation and the requirements of the DES
Procedures are adhered tcAmongst all o
hese adlf'n%istz\til\-‘;estéékus f\s tfm? corﬁpﬁlgifon
ensure that signs and symptoms of child abuse
do not go unnoticed so that the most
vulnerable children in the school are heard and
are seen.

nny oo TheClrremiBddyS 2 F (K

The current study sought to ast¢ain the
experiences of DLPs in lIrish primary schools,
following the changes in legislation in 2017
and, in particular, the introduction of
mandatory reporting of child protection for
teachers. Ethical approval for the research was
sought and granted by Mg Immaculate .
lté Iegg oN‘EdI(Jitrl}(\)naf 'Fh(k-‘:j e)\mgipégdregseKsﬁ)f%ll
primary schools in Ireland for 2017/8 were
sourced from the publicly available school
database gn_the DES website. The survey was
ifed 16 approximately 3,248 schools in
March  2019. An infor@tion note
accompanied the survey, outlining the purpose
of the research and requesting that the survey
be shared with the DLP of the school. Of the

f .
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3,248 emails, 27 were not delivered as the
email addresses were incorrect or obsolete,
resulting in 3,221 &ing delivered. Responses
from 387 DLPs were received, reflecting a
response rate of 12.01%. The respondents
served in a variety of types of primary school
and had varying years of experience in the role;
from less than one year to over twenty. Not all
of the questions were addressed by all
respondents. The question which received the
lowest response rate asked the respondents to
identify any supports in carrying out DLP
duties.

A fixed mixed methods design (Creswell &
Plano Clarke, 2011) using a concutren
embedded approach (Creswell, 2010) was
employed for this research in order to provide
a comprehensive analysis of the research
problem. The quantitative approach was the
primary method (e.g. closed, fixed questions,
rating scales, etc.) and the qualitai
approach (e.g. opeended questions inviting
elaboration and explanation of
meaning/experience) was the secondary
method which was embedded within the
guantitative approach. Hence, both closed and
open questions formed part of the survey.

This paper fouses on questions related to
supports and challenges for DLPs namely:
WLRSY(GATFe FyeluKAyYy3a GKI
2dzi @2dzNJ RdziASa | a 5]
challenges you encounter in carrying out your
RdziAS&a a 5[tQd . 20K
open-ended response where DLPs could
elaborate on the particular supports and
challenges encountered. Analysis of the
qualitative data typically echoed Braun and
I T1FNyJSQa ounnco GKSYLF G
was initially coded with sample data extracts,
codes were sorted into potential themes,
themes were reviewed using data extracts, and

a thematic map was generated. The findings
section presents a brief commentary of the
supports identified in the role, and the
challenges as noted by the respondents.

J
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Findings: Supports and Challenges in the Role
of DLP

Analysis of the responses in relation to the

supports available to DLPs highlighted that the

YFEAY &adzLlll2 NI a +F@FAftFotS Ay
CANBUGQ ylFGA2YI € JdzA RSt AYS
9RdzOlF GA2Y YR {1Affa W/
LINE OSRAzZNB &4 QF @eaihkrd2(iNdi T NR Y
Deputy DLP was specifically referenced in a

number of responses), training courses

attended by the DLPs, support from other

Principals and also from Networks including

GKS LNARAAK t NAYFNE tNAYOAL)
I FiK2f AO t NRA Y I id@emenf OK2 2 f ¢
Association. Tusla social workers were also

identified as supports to DLPs in their role and
responses also indicated that experience in the

role, coupled with knowledge of families were

supportive factors. Table 1 provides a
breakdown of the respnses received from

those who addressed the question and
representative of the total number of survey
participants.

Table 1:Supports available to the DLP in
carrying out their duties

% of | % of total
309 | respondents

Deputy DLP 14.6 11.7

,_ITUS;LaA_'I 119 NT X 2)-‘\7'8) - &22\ﬁ1 A 3\
JStaﬁ UZLJLJZ TN A Z L Iié'g \ N\N\b }\ y 3
0O RVl o) Wl INn&.\rls x TS 1 pa
Training 7 T -[1s2 |7 T 122 ye
rg;%idgline§ o« | Fl 9|, é1|g).4 o A

LrEpl\T?. A2 ?y (2 T I.8I. z \JG\S T—Z NJ I y
BOM 10 8.1

Child protection

guidelines and 11 8.9

procedures L § )
ktdwickigé/bxpefertd| @35 4 KSFES R Ul
CPSMA 6.1 4.9

Other- examples

included advice from

other DLPs, knowledge

of families andhe

Home School 20 16.1

Community Liaison

Teacher (in DEIS

schools)




CRN KAf RNBY Q& cBed 208 CNlibeén SHouldBSSedh AND Heard

A number of challenges to the role of DLP were
identified, including;  paperwork and
administration, preparing the Child Protection
Oversight Report, the time involved in
undertaking the role, dealing with the Child
and Family Agency, dealing with parentsda
families, lack of training for the role, making
wa2dzZRISYSyd OFrtftaqQ | a
isolation of the role, the Board of Management
and Department of Education and Skills
inspections.

The particular challenges DLPs are dealing with
can bellustrated by a sample of the qualitative
responses:

Paperwork.When you are dreading a
Child Protectioncasemore becauseof
the paperwork that will ensue as
opposedo the actualharm beingdone
to the child, it saysa lot. | know that
comesacrosdadly butthe paperworkis
stupid and takes time away from
dealingwith the issue.

Ensurinall othersupportpersonahave
skill set necessaryto carry out their
dutiesif needed noformal supportfrom
DESreceivedin this regard for staff to
negotiate, contextualiseand to engage
in a sensemaking process(all training
for staff was ad hoc on a systemlevel
basis only as good as any individual
schoolputin place).

I'm not sureif theywouldall stickto the
proceduresf a disclosurewas made. |
doworry about this and confidentiality.

Speedf Tuslaresponses.

Knowledge of a family can cloud
judgment i.e. over familiar with
circumstances.

Small rural school/familiarity with all
families/ reporter easily identifiable/
DLRliveslocally.
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Emotional weight of managing a
difficult situation; makinga judgement
onwhethersomethingisa CPissue(e.g.
child walking home to an empty
house?).

Having the strength to tackle the
difficult issuesat a local level. Knowing
whento intervene.
LonelluneKsssfthesrglre?ngtﬁa%ixg]zlitéamu 2t
of others to confer with (even
confidentially); the gravity and
seriousnessof child protection e.g.
getting it wrong - the consequencefor

the childand/or the consequence®r a

family or the personreporting.

The quantitative respores coupled with the
qualitative data presents a broad and wide
ranging summary of the scale of the supports,
but particularly the challenges of the role.

Discussion

While the study indicates that there are
supports available to DLPs in their role, the
challenges that are presented are significant.
These include practical aspects, such as the
requirements of oversight reporting and
preparing for child protection insp&ons. The
qualitative responses highlight the solitary and
emotionally challenging nature of the role.

While the Department of Education and Skills
have prepared templates available on the child
protection section of their website, it is clear
that training for DLPs and indeed all school
staff is a compelling requirement that must be
addressed. Training should address both the
WAYLE AOAGQ | YR
Explicit barriers refer to building knowledge in
relation to the child protectioprocedures and
knowing the steps to follow so abuse can be
detected or reported. This training is available,
but presently the DES only sanction DLPs and
Deputy DLPs to attend. Implicit barriers are far
more complex to address as they relate to an
individdz- £ Qa 0SSt AST
views of children, including their rights and

aeadsy
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child protection and this requires a deeper
level of consideration (Bourke & Maunsell,
2016).

A range of training supportsfrom regular
faceto-face training, oHdine refresher courses
and reporting templates could go a long way
G2 I RRNBaa
to reporting.

Training and space for reflection needs to be
made available, not only for DLPs but for all
school staff who are the eyes and eamw f
OKAft RNBY 6K2 20GKSNBAa
net unnoticed, all the while abuse prevails
across their childhood. A structured support
system for DLPs who navigate this complex and
challenging role on a daily basis would also
ensure greater supports forvulnerable
children.
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Introduction

The importance of the voice of the child in
research has become a significant educational
issue in Europe and in the wider international
context. While much of the research is focused
2y | Rdzf Ga&Q
says, it raises the questiowhere and how is
the voice of the child explored and represented
in their own right?

Internationally, it is widely recognised that
children not only have their own views (de
{2dzal Z HAamMmdpT | I N¥Y2y=Z
2018; Dillen, 2014) but that #ir voices must

be heard and respected (United Nations
Convention on the Rights of the Child, UNCRC,
1989). Arguing that children should not be
seen merely as objects of research but as
active participants and as gesearchers, this
article offers a righ#based approach to
research with children, emanating from Article
MH 2F GKS !'Db/w/ ® Li
framework for research with children, ensuring
Fff OKAfRNBYyQa @ASga |
The article includes some practical examples
drawn from a research study in the Irish
context, conducted by the author (Harmon,
2018), in which children became -o
researchers in the exploration of religion,
beliefs and values in their lives. The article
highlights the importance of ensuring that the
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OK % fvd@ is heard and not just an adult
interpretation 01; that voice.

b¢ l b5 [ { .
¢ KS YLRNIFYyOS 2F (GKS / KAf
¢tKS AYLRNIIFIyOS 2F GKS O

SRAzZOF GA2Y YR LINA2NRARGAAAY:
in decision making is core to developing a
democratic educatior(Martin & Forde et al.,

HAaMpT 2KAGSONBFR 3 hQ{dAf f.
2012). This is also true when engaging children

Ay NB&SFNOK® t | NGAOALN GA2:
selfesteem and confidence, promotes their

overall development and enhances their sense

of autonomy, independence, social
competence and resilience (Dewey, 1916).
Professor Laura Lundy at the School of
9RdzOF GA2Yy S vdzSSyQa | yAODBSNE
rightsbased model of participation ensuring

that the democratic environment is
appreciated anchurtured in educational and
NEBEASEFNOK aSdiadAay3a sA0GK OK?

AYUGSNLINB G (2 ga ST 24K I8y 3 @A y 9K K KR §

are valued and respected (Lundy, 2007).

Theright to
express views

Therightto
have views
given due weight

: by s

Figure 1: The Lundy Model of Participation

S ESaiiree:NXepartmerdzgf FEBiIdran avduYeuihr o

Affairs 2015, p. 21)
I}IF% Lu%ofy RA&'&& oRf Pal'rti}gpF?)':ltiorR\l fﬁéctllﬁlé OUSR®

The Lundy Model of Participation (Figure 1),
highlights four components that are necessary
to ensure that Article 12 of the UNCRC is
achieved. The components are space, voice,
audience and influere

Space The Lundy Model of Participation
begins with creating a safe and inclusive space
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for children to express their views. This space promote critical dialogue and knowledge
is a prerequisite for children to express their about important issues; and to bring about
authentic views, without fear of rebuke and change.

reprisal (Lundy, 20077 his is not just a physical
space, but a space for voice to be heard and
appreciated and not just in a tokenistic way.

¢CKS | dzi K2NR& addzRé Ayg@2ft @
thirty-five children between the ages of 11 and
13 years in an lIrish Primary school lexjmg
Voice: Developing  opportunities  for their views on religion and beliefs. The school
conversations with young people in education  was ceeducational with a variety of religious
has increased as a result of the interest in the  and belief views, as well as a diverse ethnic
study2 ¥ &2dzy3 LIS2LI SQ& & populakion (HadNdn,@018). Okesstudy Higy riot
the impact of their engagement with their separate children according to their religious
culture on their relationships with themselves or belief views,as has been done in other
and the world (Lundy, 2007). Nobody & ddzRAS& O6hQCIFNNBffSX HnanmcT
expresses themselves in the same way as 2015; Lodge, 2004), but kept the children
anyone else and so, once a safe space has been together in keeping the natural school
creaed (Lundy, 2007), the researcher must  environment. The taking of pictures was used
IABS Rdz2S§ O2yaAiRSNI (A2 yasadata gatienng eSelciOek The@iildrén Ri€)el
voice can be heard. Voice can be articulated in  first invited to participate in a workshop which

a variety of ways and it is not just restricted to focused on the ethics of photographing other
the spoken word. It is imperative that thought people. Training on basic photography skills
be given to multiple meansfaexpression, as with digital or disposable cameras was also
well as the silent voice in the setting, as  given. In class, having explored the UNCRC, the
demonstrated by the study by the author children were invited to take phographs in
(Harmon, 2018). In that study, the methods of  response to the followingEEmbracing your
photovoice and scrapbooking, were used to  right under Article 14 (respect the right of the
access the voice of the child, and are presented child to freedom of thought, conscience and
here. religion) of the UNCRC, take pictures that show
your religious views or beliefs, as well as the
religion and kliefs of others in your worldhe

The taking of photographs by children as adata  children had one week in which to take the
gathering exercise has been recommended by  photographs, allowing them the time to
YIye owlavYdzaSysI unwmn T explgreNher ccgmmanities Qoptsigie ol Weir y >
2010a; Clark & Moss, 2001). Photovoice has school. The photographs were then printed,
0SSy RSAONAROSR Fa al lamgti®eNghigien kept nomieA cOpy LoF theirNEe

Photovoice

action research method where indiuals are photographs,while the researcher retained a
given the opportunity to take photographs, second. The photographs were used to support
discuss them collectively, and use them to  discussion in the subsequent sestiuctured
create opportunities for personal and/or group interview, and in the creation of posters

O2YYdzyAle OKIy3aSé 69y relirgphg story of religipusrtviews @ bgligfs
HAMNOO® a+2A08¢3 Ay G K@Mo@zhgitig®epiThechildreghanl degige2 A OS =
clearly has political connot&ins and refers to in their group which pictures were to be used,

020K aGKS SELINB&aarzy 2 andyoSefsurg thd alkvigwsavelg tespected. | v R
GKFEZAY3I GKS NRIKG 2N 2 Thigepensdap R godvergagion SButINGrsity | y
2LIAYA2YE 6, 2dzy3a 3 . | NNIhig their classiogarm and widerycammugity.

Burris, 1997). Wang and Burris (1997) outline  The photos also were used during the semi

three goals of photovoice: to enable people to  structured group interiew to support

record ard reflect on their community; to conversation.
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When reflecting on voice, the tendency is to
focus on the spoken word, as highlighted by
Alderson, Hawthorne and Killen (2005).
However, this of course is not the only form of
dialogue, as was evident from the following
contribution of a Muslim child, Arya, who is
selectively mute.

As a group of children from Christian traditions
articulated their belief in Jesus as found in the
Bible, Arya, slowly pushed a picture of the
vdzZNRIY AyiG2 G§KS YARRCE
her head. The children all stopped talking and
looked at the photogaph. The children did not
have the name of the book but knew it was the
special book for the Muslim people. The girl did
not articulate any information to the group.
However, through the pictures, she shared her
tradition with her fellow pupils and ignitein
them a sense of curiosity about her belief
tradition. In this one nofverbal articulation of
her belief system, she had her voice heard.

The above situation emphasises the
importance of voice within the Lundy Model of
Participation (Lundy, 2007). Ishows the
importance of taking the time to select
appropriate methodologies when accessing
the voice of children and, as a researcher, to
always look at the needs of all the children in
the group, which of course is a challenge when
you have not worked wh the children before.

Scrapbooking

The second participatory method used in the
study was scrapbooking. Media educators and
researchers have begun to use scrapbooks,
sometimes called media diaries, as
pedagogical and methodological tools to
engage youngpeople in generating and
extending their knowledge of culture (Enright
g hQ{dZ t ABlIYyS HAMAOOLD
of physical education and researchers have
harnessed the potential of scrapbooking as a
pedagogical and methodological tool to help
researtiers and teachers to better
dzy RSNEGFYRE SEGSYR
existing knowledge of, and critical engagement
with, popular physical culture for example
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(2010b), who explored with teenage girls how
they were physically active. The girls were
asked to scrapbook their physical activity and
that of their peers. The girls used sporting
images, highop dance and one girl took a
picture of her friend on a dance machine in a
fast food restaurant.

Ay

According to WallingWefelmeyer (2020),
scrapbooking offers more than simply using
sc2apbodkK & di tod forS mdthgoR of odata S R
collection, but a process of saving, sharing, and
making sense of the everyday. Scrapbooking
thereby highlights the contingency and
partiality of the scraps themselves and of its
own activity in giving them form. This
performance is both practical and conceptual.
The author in his study used it as an approach
to knowing, the children were asked to design

a poster that they would use to teach gaic in
religious education. The aim of this was to
allow them to highlight what was important to
them and to give the researcher an insight into
their world and priorities with regards to
religion and beliefs. Photographs taken by the
children, school doauentation, text from
books, magazines and newspapers, screen
prints from internet sites, drawings, stickers,
FYR OKAf RNBYyQa 4gNARGAYy3
scrapbooks. The scrapbooks constituted a
valuable data source for the study, as did audio
recordy 34 2F GKS LI NIAOALI y
discussions around their own and other

OKAf RNByQa AYOSNIINBGOF GA2Y
scrapbook entriesThis method again offered

children multiple means of expressing their

voice within the space created, once again
underining the importance of having multiple

means for children to express their views as

outlined, by Lun 007) |n her model under _
\%?Cé\l\B d(%é 0SI OKSNAa

Audience Returning to The Lundy Model of
Participation, a principal reason for the
development of the Lundy Model was to

SN

Iy Rempbasisef thaSvgice s nat énaeRSand thah

children have a right to an audience and that
those hearing their voice should have some
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ability to effect change (Lundy, 2007). This can
happen in a variety of ways, sometimes those
who hear the voice can directly make changes,
other times they open channels of

communication to ensure that the voice is

heard in the appropriate forum. At the

beginning of the process the children must

know who that audience is and how their

information will be used, for this clear and

open communication is fundamental.

Influence For Lundy, participation requires
moving beyond just listening, to what the
I dzii K2 N& O$ yf X a3 Wd M K
HAMY U D !
rights approach to voice is ensuring that the
adults move to a place of purposeful listening.
Purposeful listening allows the adult to be
open to what is articulated and, where
appropriate, to act for the benefit of the

children. The challenge is to be open to be
influenced by what children have to say and to
ensure children feel they can influence the
world around them. This notion of influence
OF LJGidz2NBa GKS

LJdzN
YI22N) OKIffSy3dsS 12

challenges. The creation of a safe space, which
is a prerequisite for the engagemewith the
children to take place can be difficult, as in the
case of many studies, this is a new physical
space that they are entering (Lundy 2007). The
F dzi K2NJ F2dzyR GKI G oe@
classroom, this was overcome, but struggled to
get the childen to move beyond classroom
rules and structure when talking and engaging

with their peers and him; so it was a challenge

to create the emotional space for the children
to speak freely in. This highlights that it is not

just sical space but emotiongbace that
{15! phusical snage byt gmpfonab
OKAf RQa

0
ust be, creattef_d for %uttéexn

LJILJ y
DA@GAY3I Rdz2S ¢SAIAKG (2
according to their maturity is key with the
UNCRC and this needs to be communicated to
the children in a very clear way. Thus to
protect, and monitor, their expeations of at
the end of the study, the author built in
feedback time with the children between each
session and relayed what he had heard
(Harmon, 2018). This was of benefit when it

%ialogue.

LIKAficla & W R ca®e tatBeAnfuérniceparhofthe Lundy Model

of the UNCRC. For Lundy (2007), influence is of Participation (2007). THaundy Model offers

key: children must feel they have influence and
so when inviting children to share their views,
they must be informed about who the
audience is and subsequently receive
information on how that audiece received
their view. If the children feel that their voice
has influence and is respected, it will promote
a culture where their voice is appreciated, in
accordance with their age and maturity
(Harmon, 2018).

Ly GKS | dziK2NDa
the audience would be from the beginning and
that they would be offered an opportunity to
share their views with that audience and offer
suggestions for consideration for the
betterment of their lives.

The involvement of children and young people
in decisions which affect their lives is a
developing field and the Lundy Model of
Participation (2007) offers an excellent way to
approach this. However, it is not without its
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a framework but it needs to be adapted to

each setting and the ability of the children. A
key consideration must be the variety of ways
employed to access the voice in the setting and
that the children do not just become data

gathers, lut are seen as active participants in

generating new knowledge.

Conclusion

This article has presented The Lundy Model of

a G dzR & 3z Pafjiqpationglyndy, 2o ?”d jeyq%‘%”ateéj K
in a study b e author

how It was use

Ol I NXY2ysS wnanmyO G2
be heard. It demonstrates, through using a
rights-based approach ground in Article 12 of
the UNCRC (1989) and appropriate
participatory methodologies, that children can
be active participants in the decisignaking
processes on topics that are relevanttteeir
lives and so enrich the lives of all. Employing
the Lundy Model of Participation is a process,
comprising a series of steps that are developed

dza A

iKS
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overtime, as trust is built with the children. At schools @p. 1736). Institute of Public
its core is an invitation to the children to Administration.
express theirights as outlined in the UNCRC. [ dzy R& = [ ® GHNNT O ® W+2i1 080

Conceptualising Article 12 of the United Nations
conwention on the rights of the childBritish

Alderson, P., Hawthorne, J., & Killen, M. (2005). Educational Research Jourr@(6), 927 942

WeKS LI NIGAOALI GA2Y NRedKi(Ga LINBYIl dzNB ol 06ASaQx
LYGSNYFdGA2yFf W2dzNJBEED. 2 F a/'KWARYN%y{Q%Z WaEANRISE wBT Sdzyy

A. (2015).An examination of children and young
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Bureau. Youth Affairs.
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Legal and Policy context

Participation is fundamental to a chiteentred,
rightsbased approach to service delivery for
children and their families. Such an approach is
aligned to Article 42a of the Irish Constitution,
Article 12 of the United &tions Convention on
the Rights of the Child, and is also a
requirement of the National Strategy on

/| KAt RNBY FyR ,2dzy3 t S2LX S
DecisionMaking 20152020 (Department of
Child and Youth Affairs [DCYA], 2015) and the
national policy framewde for children and
young people (DCYA, 2014).

¢dzat  Qa F2dzyRAy3 €S3raftl i
Family Agency Act 2013, placed strong
emphasis on partnership and -operation
with children and families in the delivery of
services. Supported by the Child and thiou
Participation StrategyTusla Child and Family
Agency 2019nd the Research Strategyusla
Child and Family Agency 2015hetAgency
must ensure that the views of the individual
child are given due weight in decisions
regarding his/her care, having gard to the
age and maturity of the child. Tusla is also
required to seek the views of young service
users as a collective in relation to service
planning and review (Tusla Child and Family
Agency, 2019; Tusla Child and Family Agency,
2017).
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Participation in Child Protection and Welfare and welfare services, and 3. CiviRreceipt of
Services child protection and welfare services. This
third strand is the focus of a meinnovative
research study about to commende Tusla.
There has been little evidence of the direct
voice of CYP in relation to the child protection
and welfare system in the Irish context,
although there have been attempts

Research in Ireland and internationally has
shown that children and young people (CYP)
often feel that their voices are not heard in the
context of very formalised and bureaucratic
child welfare and protection systenf@amiarni
Taraba et al., 2018; Daly, 24 Lucas, 2017). . . .
I KAt RNBY Qa LI NI A O Lok a0 & Jymafopalvjodaso Baghy. QU0 5+ orac
protection and welfare is not only a right but The Child Research Study

also offers a range of benefits for CYP. These
include: ensuring that decisions taken are
responsive to their needs, promoting positive
psychesocial development, increasing self
esteem and promoting a greater sense of
agency in their live§Cashmore, 2002; Heimer
et al., 2018; Kiely, 2005; Kilkelly, 2015; Mason,
2008; Polkki et al.,, 2012; Thomas & Percy
Smith, 2012). Submissions were invited from suitably

qualified researcher(s) to carry out primary
NBaSINOK 2y OKAfRNBY IyR
experiences of child protection and welfare

services.

This study, which seeks to understand the
experiences of CYP in receipt of child
protection and welfare services was put out to
tender in early 2020During the development
of the tender, two groups of CYP were
consuled about the research design of the
study.

Tusla are working to tranafm child protection
and welfare services and ensure that children
and families actively participate in the
decisions that affect their lives. In 2017, Tusla
launched its first fiverear Child Protection and The focus of this smadicale resarch project,
Welfare Strategy (2012022). Signs of Safety as outlined in the tender, was:

(fS) is the national approach to practice
under this Strategy. SofS is an innovative,
strengthsbased, safefyorganised approach to
child protection and welfare casework
grounded in partnership and collaboration

with children, families and their wider either initial assessment and/or Child
networks of support and other professionals Protection Conference (CPC) or open to

(Turnell & Edward_s, 2017). This approach Child Protection Welfare (CPW) in last 12
reflects best practice underpinned by the months.

LINAYOALX Sa 2F W/ KAfRNBY CANRGQSX LNBflFYyRQa yI GA2)
guidance for the protection and welfare of 1 ¢2 F20dza 2y GKS &2dzy3 LIS
children (DCYA, 2017). of services, participation in decision

making and participation in safety

planning.

9 To attain a poinin-time capture of young
people's experiences of CPW services.

To involve a cohort of young people (10
years and over) who have experienced

The implementatn of the Child Protection
and Welfare Strategy is underpinned by a
whole system learning approach (Senge, 9 To explore if the young people understand

1994), which includes a research portfolio. The the need br a Tusla worker to be involved
Tusla National Research Office has oversight with them (Do they know or understand
and responsibility under this strategy for three what Tusla is worried about and why they
researd projects to seek to understand the are involved with the family?)

experiences of 1. Tusla staff working on the
ground, 2. Parents in receipt of child protection
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1 ¢2 NBFESO0G 2y (GKS
experience of the Signs of Safety (SOS)
tools used by practitioners.

The focusis on gaining an understanding of
/ .t Q&8 SELSNASyOSa 27
welfare services, but it will also go beyond this
G2 aSS| G2 dzyRSNARGI YR
what contributed to these experiences. In this
way, the research will provide a wayitentify
what is working well and what might need to
change. This is in keeping with the concept that
CYP and their families are active participants in
this work. Learning from this study will inform
further strategies for getting feedback from
children and young people.

The study will commence in the coming
months (i.e. late 2020). The findings will
contribute much needed knowledge to an
under researched area in the Irish context and
will make recommendations for Tusla
practitioners and managers on howitaprove
practice at the front line when involving CYP in
child protection and welfare services, as well as
supporting an identified implementation gap
for Senior Managers for the further
RSOSt2LIYSyd 2F GKS
protection and welfare ervices.
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Introduction

This summary article focuses on the rights of
the child with disabilities and/or Special
Educational Needs (SEN), with due regard for
the Individual Education Planning process.
Such rights are discussed in relation to the
voice of the child, and in partitar, pupil
empowerment.

Recent years have withessed a seismic shift
towards recognising the importance of the
voice of the child in society. In particular,
national policy documents have highlighted
the need to listen to the views of children and
young peple, to value their contribution
within society and to recognise their role as
citizens (Department of Children and Youth
Affairs, 2014, 2015; Government of Ireland,
2000). The inclusion of the voice of the child
can be viewed from a rightsased perspedte,
aligning strongly with the United Nations (UN)
Convention on the Rights of the Child (United
Nations General Assembly [UNGA], 1989). In
addition, solid links have been recognised
between voice and overall child development.

{ LISOATAOI t &ndl iBvolkitg shildiie y' A v 3

YR @2dzy3a LIS2LX SQ KI &
DCYA (2014, p. vi) as one of the key
transformational goals in supporting children
GXid2 NBFfAAS
Ay (GKS 7Fdzii dz2NB¢ o

Concerning children with disabilities arod/
special educational needs (SEN), research
highlights that their voices have traditionally
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been associated with social exclusion,
marginalisation and segregation (Finnvold,
2018; Koller, Le Pouesard, & Rummens, 2018).
In recent years there have been eff® to
address this shortfall on both national and
international levels. In particular, the UN
Convention on the Rights of Persons with
Disabilities (UNGA, 2006) highlights the rights
of such children to express their views freely
on all matters affectinthem, on an equal basis
with other children, and to be provided with
disability and ageppropriate assistance to
NEBFEATS GKI G
of this convention in March 2018, it remains
questionable the degree to which the
Conventim and its predecessors (e.g. UNGA,
1989) have positively impacted on schedde
practices to date. On one hand, research shows
some positive practices in relation to the
inclusion of the voices of children with
disabilities/SEN within schools, such as ipup
attendance at individual education plan (IEP)
meetings (Prunty, 2011). Other findings reveal
more negative educational practices, including
pupil exclusion from IEP meetings and adult
dominated decisionmaking (Griffin, 2018;
Rose, Shevlin, Winter et.a2015). Although a
range of national policies recommend the
importance of including the voice of the child
in the IEP process (e.g. National Council for
Special Education, 2006), the lack of guidance
for schools remains a significant barrier. This is
further magnified by the range of competing
demands placed on schools and education
staff, where the chilecentred rhetoric of the
primary school curriculum does not always
play out in practice (National Council for
Curriculum and Assessment, 2010).

THeZEmpwgrment Process_Model o
0e UKS
Reflecting on such issues, this paper argues
that greater emphasis needs to be placed on

i KSANI YI E iy ligks thapeqi® yefween tpupiy yoige angr R

overall child development. Rather than
viewing the inclusion of pupil voice as yet
another mandate a schools, this process
needs to be framed as a significant learning
opportunity for the child with disabilities/SEN;

NAIKGD 58S &LIAI
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a process that can bestow greater levels of
personal control on the child and move
him/her  towards  higher levels of
empowerment. In this e@gard, The
Empowerment Process Modeljuires review.
This model, presented by Bennett, Cattaneo
and Chapman (2010), builds on prior work in
the field, including concepts such as mastery,
agency, selefficacy, seHadvocacy, self
determination, and selfegulation. In
particular, the model articulates the process of
empowerment across six key components,
enabling its application across both research
and practice. Specifically, the model defines
empowerment as:

An iterative process in which a person who
ladks power sets a personally meaningful goal
oriented toward increasing power, takes
action toward that goal, and observes and
reflects on the impact of this action, drawing
on his or her evolving sedffficacy, knowledge,
and competence related to the goabocial
context influences all six process components
and the links among them (Bennett Cattaneo &
Chapman, 2010, p. 647).

An analysis of the model by the author
highlights strong alignment between its six key
elements and a range of aspects within the IEP
process. These aspects include setting
personally meaningful goals with the child,
ensuring all goals are SMART (i.e. Specific,
Measurable, Attainable, Realistic and Timed
[National Council for Special Education, 2006])
, and that the monitoring of IEPuttomes is
part of a dynamic process of identification,
target-setting, intervention and review
(Department of Education and Skills, 2017;
National Council for Special Education, 2006).
It is argued that if pupil empowerment is to be
fully realised withinthe IEP process, greater
attention is needed in relation to the
interaction between internal child factors (i.e.
seltefficacy, knowledge and competence) and
the social context of the school, as proposed
within the model (Bennett Cattaneo &
Chapman, 2010).
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Conclusion

Including the voice of the child in the IEP
process is not only a right but is also a key
YSFya 2F &dzZLlR2NILAy3 |
and moving him/her towards increased
empowerment in the education process. Such
development extends beyond théormal
curriculum to encompass many elements of
the informal curriculum, including
independencedevelopment, emotional well
being and lifelong skill development (Douglas
et al., 2012). Notably, the development of such
life skills has been recognised as alht
important for people with disabilities to ensure
that they are appropriately prepared for life
after school (National Disability Authority &
National Council for Special Education, 2017).
Nonetheless, it must be acknowledged that
including the voice © the child with
disabilities/SEN is a complex process that
requires greater attention within education,
including increased training and guidance for
educators. Ultimately, including the voice of
the child in decisions that affect him/her must
be done ira meaningful, considered manner if
A Aa (G2 GNdHzZ & NBFfAAS
human rights whilst concurrently, empowering
him/her in the process.

This article presents a summary of a larger
paper which explores pupil voice and the
alignment of the Empwerment Process
a2zRSt gA0GK (KS OKAfRQ&
process. This paper is due to be published by
the author over the coming year.
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ahb/ 9 't hb ! ¢ L a Poescribedfhased on the ailment. For a teacher
' , of éoung children, what a wonderful ability it is
I TttL [ s 9¢t Q9w | Co e ¥0ly trained to administer, what could be

- & o s GSNMSRy | Iy 4adi A NBa HEQOAY S¢
WYhyOS dzey + GAyvs oPPR (g)J)S)LJIaﬁ)\tu% FE R

A - < .. Iscusses  also
P ¥ 0 SND YblbhOth@&pﬁ”S 2T bibliotherapy can help chliren after

action experiencing trauma and hurt, facilitating the
[Summary Article] NBtSIHasS 2F aSyz2dAazylf L

supporting new ways of thinking and talking

Catherine Gilliland, about their concerns and problems, in a

{4 al NeEQa / 2t tsBmeg sustingsgpace. Bejthoud and Elderkin

Correspondences to (2016) describe the journey &t readers are
c.gillland@stmarybelfast.ac.uk taken on noting that,

Introduction 6. & GKS GAYS 6S 02YS ol O1:

. ) o ~off our hats, a new worldly look in our eye, we
¢KS AYUNRBRAZOUAZY 27T UKinowd doRel whill kv sdef, ZeRpBriencedgNS Y
An AZ of Books to Keep Kids Happy, Healthy  endured. And we've discovered something
andWA a SQZX ()Aé 9f t I .AS,N\IJAKAzep‘l}?@ tob,ﬁjﬁt wWhakesdr Ys ggi,{g I%ﬁA moar;{
OHnmMcUOZ 0S3IAYaA a. SUFSS ¥etd WesSanddEteler ve'rd faeling aboul R
happily ever after is a land we've all been to. jt, someone else has felt that way too. We're
{UNFYy3IS FYyR YINBSt{ 2dza notl Kdny after ol (BBdRoYid & KigeMdr, ® £
That land is where litong readers are 20186, p. iX)
created, minds are enlightened and
storywriters are formed. It involves a journey

we must bring children to from the moment e case study below demonstrates how | take
they are born. For me, story is how we make g 4 f RNBy Q4 F2yRyS$S&a TF2NJ |

sense of our world; it is evolutionary. Itis also | se it to create another story, rich in natural
essential nourishment for healthy language language and localised to their learning

Bibliotherapy in action

development (F.’eck, 1989). Winespeaking to context. Children of all ages are easily engaged
parents, | remind them that none of them when the story revolves aund where they
would dream of collecting children from school live, a person they know and the adventures

on a Friday and not feeding them again t0  that happen within. As anyone who interacts
Monday. Similarly, ~children need daily  ith children well knows, they love to hear
engagement with story for optimum language stories of the antics of a new puppy, a silly

development. The author of dgneering study thing that happened, or a real life story. In the
of the special qualities of picture books, below case,my point of departure is Julia
Nodelman (1989) describes the usefulness of g 2 VIt RaA2yQa | OO0t AYSR &d2

ai2NASa LISNF SOdt & 6 K éT%lis mffcﬁovedys%& §riﬁg§ chil@rdh ! an
combination of words and pictures is an ideal imaginary world, rich in rhyme, rhythm and
gle uz2 tSENYy +F t20 Ay rlépetmt;?].fl\/{'aliélj\(z%lszf dicudsksholhisoridst 21 &
(p-284). FyR LIAOGAZNE o0221a MSSi OKA
The authorsof The Story Cure, Ella Berthoud ~ éPetition that they also find in songs and
and Susan Elderkin, describe themselves, rhymes. The playful storyteller, through their

alongside parents, teachers, librarians and  lIVeliness, spontaneity, imagination, humour
booksellers, as bibliotherapists. Their previous and downto-earth  silliness, makes the

6221 QCKS b2@St / dNBQ DYUFES o2 N YICRe ROYEIER anfk &

healing properties of reading, where novare anticipation, exploiting; and developngq the
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OKAf RNBy Q& I RRAOGAZ2Y G2
GdKS aidz2Ne 27T We¢e KS
DNUzZF Tl f 2Q0

In the below case, |
explore where the mouse
lived before he went to
live in the forest with the
Gruffalo. | begin in a
near-g KAALISNE ad AT L R2yQi
want anyone else to
know; thesechildren are
the only ones who are
goingto hear this

breaking news: _ _ _
Figure 1 The remembered detail of the story by ayar-old pupil

Children¢ do you want to

know something that no onelse knows about K2dzaSe® LG ¢Fa Wwode 2ySz 3S
the mouse?... pizza house so, instead of the normal four 12
inch pizzas, eight pizzas arrived. They ate all the
Malcolm Mouseand the Odd pizzas but leftll the crusts and Malcolm could
NumberedHouse think of nothing as tasty. He ate all the crusts

Malcolm Mouse lived in an odd numbered from the eight pizzas and the sheer volume of

house in a street close to their school with the  the food made him very, very sleepy.

Murphy family, whose favourite food was Disaster was to strike.
pizza.

_ He forgot to go to his usual hiding place in the
Mr and Mrs Murphy had gone to Rome for their laundry cupboad. Matilda came back from
honeymoo.n and that was the flrst_ time they nightshift in the local hospital, looking forward
ever ate pizza and after that theysuadored to climbing into her warm bed and having a
it. Such was their love of this Italiamspired very welldeserved rest after cleaning all the
dish that all their children were called after  \ards on the seventh floor. As she walked into
varieties of pizza. The eldest was Margherita, he living room, she was horrified to find
the youngest was Pepperoni and the middle  \jaicolm, with the remote control in his paw,
OKATt RQa yEYS ogla w2Vl Whcfing hi& fabotrite 2ditdofe Zrém” and
Mouse had been livingith the Murphys for Jerry. Matilda Murphy jumped on the sofa
five years, not one of the Murphy family knew 5 GNBI YAy IS WwekSNBQa | vz2d
he was a resident in their odd numbered house.  palcolm knew it was time to find alternative
Malcolm only came out of his cosy spotinthe  5.commodation when he saw  the pest

laundry cupboard when he could hear snoring extermination van arrive outside the odd
from all the bedrooms. Then he knew he was numbeed house in the local street...

safe to @ and search for some left over pizza ' N '
crusts. But he always remembered to returnto ~ Figure 1 demonstrates the vivid detail of the
his cosy spot before anyone got up and before ~ Story remembered by a I9earold pupil after

Mrs Matilda Murphy came back from this type of oral storytelling. The task was
nightshift in the local hospital. introduced, and modelled, before the story

began: the class were informed that they
It was a fateful Tuesday night in February that  \,ould get a point for every detajl

gha d2 o0S alto2fY a2dz&&Reberkd Fhé resVitng Kl of\afentiBrk S

64



